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Executive Summary |

Learning, Teaching and Assessment UG Level FEirst year core courses are summatively
assessed by a mixed portfolio of examination angrsgwork. The curriculum design and
modes of summative assessment enable studentsntondgate an ability to: (a) think
sociologically, (b) identify and undertake a degdilcritical analysis of key theoretical and
conceptual traditions, (c) plan organize, strucamd undertake written assignments, including
writing clearly and in a structured and well orgad way, (d) evaluate when particular
methods should be applied to particular researdblpms and (e) read research reports in
sociology with a critical appreciation of the rébatship between research design, results
reported and conclusions.

Level 1, summative assessment is supported by aovative portfolio of formative
assessment, teaching structures and learning pexedesigned to provide feedback on
summative assessment and a carefully designed nsyste office hours and contact
opportunities to support and facilitate learning.

Learning, Teaching and Assessment UG Level 2Second year courses are assessed
formatively and summatively. The summative assessimwolves a 2hr unseen examination
paper during, which the students answer two exaestiquns. At level 2, students select option
courses and these are assessed by courseworkoffhatiffe assessment involves providing
one essay plan and one timed essay.

It was observed that the existing formative assessmodel is producing significant issues for

consideration. VTs stated that students didn't eppte the formative assessment which

requires students to produce an essay plan. Vosstdsed that the ‘essay plan is an important
skill for the students to acquire’. It was obsenisdthe VTs that at present students can, and
do, use the courseoutline to provide mere bullattpprather than an essay plan. It was stated
that ‘better students do know what an essay pladisl that ‘the students that are less strong
...really do get into the situation of not being atdesee wood from trees’.

Specifically it was stated that: (a) on severalecoourses the present mode of second year
formative assessment was not effectively enablindents to develop curriculum knowledge,
(b) the provision of a timed essay and essay @arot sufficiently substantive as a resource,
from which to prepare for a 2hr examination. Andttthis is partly because there presently
isn’t a definitive word count for the essay plandaft) the present design of formative
assessment is ‘building instrumentality into theessment’. The impetus to change the existing
mode of second year formative assessment pringipatlginated from the dedicated
observations of our diligent team of Visiting TidqiVTs). These concerns were raised at the
5" March LTC and 2% April LTC and their resolution has formed partafr Learning and
Teaching Assessment Strategy 2008/09-2011/12.
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Learning, Teaching and Assessment UG Level 3Third year courses are assessed
formatively and summatively. The summative assessnmeludes an innovative portfolio of
coursework, seen examinations and dissertatiomast observed that the formative assessment
provides the following learning skills and persodalvelopment attributes: (a) from which to
prepare a topic for their examination, (b) feedbanktheir progress and (c) opportunities to
acquire marketable communication and presentatitls.SConcerns were raised about the low
submission rates of formative assessment. It wasrgbd that these low rates are due to: (a)
students realising that they are doing work thae%h’t count towards their degree grade’, (b)
most students see the sense of doing just one,ds$ayudent cultures are changing along with
expectations, (d) students have become instrumanth(e) paid work is affecting the levels of
formative assessment submission. Measures to adtlrese issues have formed part of our
Learning and Teaching Assessment Strategy 2008)09/22.
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1. Background to Assessment Review

Possibly the greatest challenge to an organis&ichange and innovation. Over the past two
years Goldsmiths University has undergone a congm&te strategic review, directed at
mobilizing innovative practices and establishirsgguhique position within the HE sector. These
innovations have precipitated a revision of Goldhsiimission, values and strategic aims. The
existing commitment to ‘Excellence in Learning ahdaching’ has been reinforced by an
ardent dedication to widening access and increagugent recruitment. Goldsmiths is not only
a ‘cool brand’ it is also internationally renowntx its celebration of diversity adminiculated
by unrelenting academic rigour. To this end Goldsshas recently, instituted regular reviews
of its Learning, Teaching and Assessment in ordeliuminate congeniality between its best
practices and available resources. Of particullevemce here has been the appointment of
Assessment Fellowships. Each department has bgemégd an Assessment Fellow, and their
role is to facilitate a departmental review of asseent. It is anticipated that each departmental
review, will form the basis of a Learning and TaaghAssessment Strategy document. Taken
together, the process provides departments witmpartant opportunity to reflexively explore
the articulation of formative and summative assesgnthroughout the formal curriculum and
other spaces of learning. The Sociology departrappteciates the scope and potential of this
initiative. An Assessment Working Group has beeal@ished. Our first meeting was 28th
November 2007. During this meeting, it was agré®d the department’'s Assessment Fellow
would conduct an empirically informed case studyew of existing UG assessment practice.
This report provides an account of the case-stadyfiadings.

| 2. Key Questions |

Any review of assessment practices involves detengiwhat constitutes applicable evidence.
Such decisions accord with the methodological nati® employed in this assessment review.
Consequently significant time was invested in foiating specific points of enquiry. To this
end the case study investigation was guided byoll@ving key questions:

Teaching, Learning and Assessment

1. Is there synergy between the learning processicalirm and the purpose of assessments?

2. To what extent do our assessments enable stugedesrionstrate that they have achieved
an appropriate level of achievement across thectium?

3. Is there sufficient compatibility between our mod#sassessment (both formative and
summative) and our existing teaching practices?

4. How do we communicate both to ourselves and otiersationale for our mixed modes of
assessment?

5. To what extent are our assessment practices reseitArthe Quality Assurance Agency’s

latest Subject Benchmark Statement for Sociology?

What opportunities are available for students teeagse their own ideas and modify them?

To what extent can we claim to provide ‘studenttessd’ modes of assessment?

Do our processes of teaching, learning and assessu#iciently communicate with the

College’s Personal Development Planning and theackeristics of the Goldsmiths 3D

Graduate?

0~
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3. Methodology and Method

From October 2007 to February 2008 a series oft eigepth group discussions have been
conducted. These group discussions have involvelérgnaduate course convenors and their
visiting tutors (VT). It was initially intended thaVTs would be asked to provide brief
narratives detailing innovative assessment practisiier some time is became clearly evident
that these meetings were a unique opportunity fés ¥ engage with their course convenors
and reevaluate expectations. Methodologically thesetings progressed from specified
discussions to action research. VTs and converexarbe active participants in the case study.
To this end discussions were framed around changingctices through modes of
empowerment. Thus participants appeared concemdxting about improved practice as a
vehicle for enhancing the course of their work.dical judgments and concrete issues were
preferenced over mere descriptions of intendeadhiegroutcomes. Much time was dedicated to
the analysis of the problems teachers encounter@gactical problem-solving. In due course,
speculative ideas were formulated in relation toureent themes. Action researchers advise
that tentative formulations should be investigadedas to apprehend what action needs to be
implemented to achieve the necessary improvemengsactice. Thus interim findings were
reported to the Department’'s Learning and Teacl@ognmittee (LTC) and any feedback
formed the basis of modified specifications for ppiate action. Such activities highlighted
the validity of observations and the extent to Wwhpropositions accomplished the primary
intention of the case study. Operating in this nesina designed towards achieving a ‘greater
understanding and improvement of practice overmg®f time’ (Bell 1999:10)

1 Bell, J., (1999); Doing Your Research Project; Aid& for First-time Researchers in Education
and Social Science., Buckingham: Open UniversigsBr
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4. Key Findings

Learning, Teaching and Assessment UG Level Eirst year core courses are summatively
assessed by a mixed portfolio of examination angrsgwork. The curriculum design and
modes of summative assessment enable studentsntondgate an ability to: (a) think
sociologically, (b) identify and undertake a degdilcritical analysis of key theoretical and
conceptual traditions, (c) plan organize, strucamd undertake written assignments, including
writing clearly and in a structured and well orgad way, (d) evaluate when particular
methods should be applied to particular researdblpms and (e) read research reports in
sociology with a critical appreciation of the rébatship between research design, results
reported and conclusions. Level 1, summative ass&#sis supported by an innovative
portfolio of formative assessment, teaching stmesuand learning processes designed to
provide feedback on summative assessment and falbadesigned system of office hours and
contact opportunities to support and facilitatenézg.

Key findings

VTs would like ‘to spend more time going through the text in detail’.

VTs stated that they would have benefited from @peiware of what was going on in
the methods workshops (SO51005/6A). This would lendie VTs to know how the
first year curriculum, in its entirety, fits togeth‘as a puzzles of the same picture’.

VTs suggested that students should have threeeslasscover three lectures. This
would enable as sense of continuity. Suggestedthimatvould also enable students to
make the transition from the structure of A Leuvelshe more flexible timetable of UG
education

We discussed means by which VTs could obtain anativwense of the curriculum. No
direct request was made for VTs to attend lectureteed it was stated that VTs are at
different stages in their research and thus expegialifferent levels of constraint on
their time. Thus, alternative methods of providihg lecture to VTs were discussed.
For example we might consider making availablel¢icture as an audio-file (n.b. learn
.gold has a limited capacity and is unable to uppleage files even MP3 files)
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Learning, Teaching and Assessment UG Level 2Second year courses are assessed
formatively and summatively. The summative assessnmeolves a 2hr unseen examination
paper during, which the students answer two exaestiquns. At level 2, students select option
courses and these are assessed by courseworkoffhatiffe assessment involves providing
one essay plan and one timed essay. It was obsémaédhe existing formative assessment
model is producing significant issues for consitlera Specifically it was stated that: (a) the
present mode of second year formative assessmennuotaeffectively enabling students to
develop curriculum knowledge, (b) the provision aftimed essay and essay plan is not
sufficiently substantive as a resource, from whilprepare for a 2hr examination and (c) the
present design of formative assessment is ‘buildis¢rumentality into the assessment’. The
impetus to change the existing mode of second Yeanative assessment principally
originated from the dedicated observations of oligeht team of Visiting Tutors (VTs). These
concerns were raised at th® Barch LTC and 28 April LTC and their resolution has formed
part of our Learning and Teaching Assessment $lye2608/09-2011/12.

Key findings

» There seems to be a disjuncture between learngqugreanent of the course
and the present mode of formative assessment

» It was stated that, because students only prowedsdy plans and timed
essays they were placing undue demand on the éetctyorovide, what in
effect is the essays that they should be writing

* The impetus to change the existing mode of secead fprmative assessment
principally originated from the dedicated effortar Visiting Tutors. And
efforts to change the present design of assignarerslightly complicated by
concerns relating to hourly paid part-time stdfgit teaching contracts and
their perceptions about additional amounts of tietpiirements

» At level 2 students receive written feedback faegsed coursework
submitted in Spring term (January) and Summer (®fay). Presently this
feedback on summative coursework is distributeddsignated
administrators. The possibilities of distributirngst material to students
electronically was supported on"@3pril at LTC and has formed part of our
Learning and Teaching Assessment Strategy 200810%2/22.
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Learning, Teaching and Assessment UG Level 3Third year courses are assessed
formatively and summatively. The summative assessimeludes an innovative portfolio of
coursework, seen examinations and dissertatiomast observed that the formative assessment
provides the following learning skills and persodalvelopment attributes: (a) from which to
prepare a topic for their examination, (b) feedbanktheir progress and (c) opportunities to
acquire marketable communication and presentatitls.SConcerns were raised about the low
submission rates of formative assessment. It wasrgbd that these low rates are due to: (a)
students realising that they are doing work thae%h’t count towards their degree grade’, (b)
most students see the sense of doing just one,ds$ayudent cultures are changing along with
expectations, (d) students have become instrumanth(e) paid work is affecting the levels of
formative assessment submission. Measures to adthrese issues have formed part of our
Learning and Teaching Assessment Strategy 2008J09/22.

Key findings

» It was suggested that an apparent problem withylest's dissertations was the
level of empirical work. We discussed ways of addimeg this: (a) Advanced
Levels Methodsit was suggested we could develop a core colrserits) that
provides students with advanced training in methagloal and practical issues
relevant to constructing a dissertation. This womlgblve reducing the option
courses available to thé*3ears. The proposed advanced level methods course
would run during the autumn term, (b) Use of themBier Term It was
suggested that summer term could be used moretieffigcas a time when the
students gathered empirical data and or producezhaatated bibliography, (c)
Research ProposalVe discussed the possibility of using tH& year methods
spring assessment as a means of providing studéthts link to the third year
dissertation. The main problem with this approashthat not all the UG
programmes do the"®year core course SO52083/84A, (d) Ethics Fovife
discussed encouraging students to complete thesdtinim in the spring/summer
term of the second year , (e) Office Hour SummemiTéNe discussed the
development of a new system in which students migh wheir proposed
dissertation tutor in the summer term as part designated office hour. This
might be coupled with the students completing ttghics Forms. This latter
proposal was presented to Departmental board aeecgn 19 March 2008.
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4.1. Teaching, Learning and Assessment

The Department is committed to excellence in teaghn the discipline of sociology. The
student experience is central to curriculum dejiveemd we aim to enable students to feel that
they are making an impact on the context of legyniro this end we facilitate our students in
achieving the uppermost principles of conscientith@ught and in the development of the
capacity to articulate reasoned arguments. Learpingesses and assessment procedures are
designed to enable students to achieve an emieegitdf general literacy, as well as equipping
them with a scholarly foundation in the disciplirieis expected that programmes will enable
students to demonstrate that they have knowledgadednced work in a wide spectrum of
specialized fields, an appreciation of the pertogeof sociology to the contemporary world and
the capability to use sociology to advance undedstey and improvement in social conditions
practices and policiés

This student-centered approach recognizes thatdesmiare striving towards self-actualization
and that the capacity for learning increases whedests are wholeheartedly involved in
learning. Consequently, we promote an affirmativerking environment for both staff and

students, characterised by well-though-out comnaiimos, transparency in decision-making,
integrity throughout our work and policy and coggrand efficiency in administration to

facilitate the above aims. This distinctive ethasefjrounds our commitment to ensuring
equivalence of experience for all students irrespeof background.

| 4.2. Generic Level Descriptors |

In June 1999 the department compiled an accou@enteric Level Descriptors (GLDs) and

Learning Outcomes for each of its degree programmé&iDs are designed to detect

categories of knowledge and comprehension, capaaiid skills for thinking in both abstract

and concrete terms. GLDs also identify attributesoaiated with personal development and
relevant to the student’s employability. In 2007080the review of learning processes
identified positive developments in the GLD indmat for our single and joint honours UG

degree programmes.

2 (2005:1); Sociology Departmental Learning andchésg Strategy
%(1999) — Generic Level descriptors and LearningcOmes for Degree Programmes Taught in
the Department of Sociology Compiled in June 1999
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4.3. Undergraduate Sociology Degree Programmes: &i&l One GLDs

The curriculum is based on a course unit systemvhith students take a total of 12 course-
units over the three degree programme (four counsts each year). The curriculum aims to
fulfill programme outcomes through a combinationcofe courses, specialist options courses
and the specific programmes a social researchrthisa. Level 1 is a foundation year that
introduces students to key conceptual knowledge defmhtes in social and cultural thebry
Students completing this level should be abfe to

(a) Demonstrate a rigorous approach to the acquisiti@ociological knowledge

(b) Recognise their own strengths and weaknesses die@ba work

(c) Use a range of methodological skills relevant te thvestigation of sociological
questions

(d) Summarize the main points contained within thadaogical arguments expressed in
publications and lectures

(e) Communicate sociological ideas effectively in venittand verbal form
(f) Locate sociological resources relevant to partraidpics within the discipline

(g) Show an awareness of how ethical issues imping®oiological work

*(2003:6) — Self-evaluation BA (Hons) Sociology efartment of Sociology Goldsmiths.
College

®> GLD A-G quoted fron(1999:1) — Generic Level descriptors and Lear@ugcomes for Degree
Programmes Taught in the Department of Sociologygiled in June 1999
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4.4. Level One - Summative Assessment |

According to Desforges (1997:293the kind of assessments that we make and thethaty
we make them should be determined by the use tahwthiey are to be put’. Evaluative
judgments of the outcome (i.e,. evidence up to ecifpd time) of learning is defined as
summative assessment. This form of assessmentdpsoan indication that learning has taken
place and the regular grading for record keepirgstuntiates curriculum review, pedagogic
practices and the communication of quality assweaoexternal audiences.

Summative assessment is a primary criterion irdthelopmental evaluation of our UG pupils.
According to the Department’s March 2003 Self-eaibn document ‘The process of refining
programme learning outcomes and course unit legrouicomes, differentiating level (year)
outcomes, and linking level progression threshotdghe latter is continuing as programmes
undergo internal curriculum review and institutibprogramme review audit’ In order to
facilitate students in their development of a ranf&nowledge, comprehension and cognitive
reasoning skills, and to evidence their achievenwdnkearning outcomes, the Department
utilizes a variety of summative assessment methas.modes of assessment methods change
as students progress from Level 1 (first year)awdl 3 (final yeaf)

| Summative Assessment Level 1 Theory Core Courses |

At Level 1 core theory courses are summatively sss€ by examination in the summer term.
Students should develop a portfolio file on a nplitity of topics that may arise in the
examination made up of notes from lectures, diappants of learning experiences, formatives
essays and independent library study. The lectatasses/seminars/workshops and formative
coursework are designed to help guide, structudedavelop the students’ academic learning
and scholarly writing skills. First year theory cses are summatively assessed by a three-hour
seen examination paper. This mode of assessmahtesnstudents to demonstrate that they
have accomplished, at an appropriate level, tHeviig achievements

(a) ability to identify and undertake a detailed catianalysis of anonymized extracts of
philosophical and sociological texts;

(b) planning, organising, gathering, retrieving andtbgnizing information

(c) writing clearly and in a structured and well orgaad way

® Desforges, C., (1997); An Introduction to Teachi®gford: Cambridge
7(2003:7) — Self-evaluation BA (Hons) Sociology -pAement of Sociology Goldsmiths

College.
8(2003:7) — Self-evaluation BA (Hons) Sociology -p@ement of Sociology Goldsmiths
College.
%(2003:7) — Self-evaluation BA (Hons) Sociology -pRement of Sociology Goldsmiths
College.
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| 4.4.1. Level One Summative Assessment Theory Leang Skills - Case-study lllustration

Case-study extract derives from group meeting wibirse convenor of Critical readings
(S0O51002A) and VTs that provide seminars for tluigrse.Summative assessment at Level 1
Is designed to test the students’ abilities to gathetrieve and synthesize information An
example, derived from the case study, of this iearskill in practice is evident in the Level 1
core course Critical Readings (SO51002A). The sutmmassessment for Critical Readings
involves the students providing a critical readafigpecified texts. It was stated that this form
of assessment is different from the essay stykxamination. SO51002A examination method
encourages student to provide a close readingeofetkt, and relate to the rhetorical argument
whilst also situating the text within its histori¢ejectory and social context.

| Summative Assessment Level 1 Research Methods Cd@eurses |

At Level 1, the research methods core course isnmtively assessed by two items of
coursework based on critical assessment of puldlisbgearch, application of research design
concepts, or secondary data analysis of an existegronic dataset. This mode of assessment
enables students to demonstrate that they havemptisbed, at an appropriate level, the
following achievements:

(a) acquisition of basic skills in a variety of socigical research methods, including both
guantitative and qualitative methods

(b) ability to evaluate when particular methods shdaddapplied to particular research
problems

(c) capability to read research reports in sociologyaicritical appreciation of the
relationship between research design, results teghand conclusions
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4.4.2. Level One Summative Assessment Methods Learg Skills and Feedback- Caset
study lllustration

“Facilitates the development of self-assessment (reflection) in learning’
Encourages teacher and peer dialogue around learning

Helps clarify what good performance is (goals criteria, and expected standards)
Provides opportunities to close the gap between current and desired performance
Encourages positive motivational beliefs and self-esteem

Provides information to teachers that can be used to help shape teaching” Cohen and Brett (2007, 10

Case-study extract derives from group meeting withrse convenor of Researching Society
and Culture (SO51005/6A) and VTs that provide samsirfor this courseThe TQA (1995)
advised the need for the Department to reflect mroducing further quantitative methods
teaching in the core undergraduate curriculum. Tias been addressed through integration of
quantitative research methods teaching and SP$Bataby classes at Level1 At Level 1,
single hons students take the core course Resegr€iciety and Culture (SO51005A/6A). A
central objective of the course design has beenttoduce quantitative methods into the first
year curriculum, which for some time has been pmadated by qualitative methods. In the
autumn term students are introduced to methods atiiegng (e.g., social surveys) and
analyzing (e.g., using SPSS) numerical data. Ewdfgrt has been made to enable an
accessible learning curve, especially for thoseesits less familiar with the use of statistics
and statistical packages for the analysis of qtaive data. A central features of these
measures has been the development of a sophidtisgstem of feedback. The students are
provided with templates, which contain guidelinésvbat is required for each aspect of their
assignment. To this extent formative feedback tegral to the summative assessment. The
case study identified clear examples of how ttasgtated into practice. Evidently the Level 1
Researching Society and Culture benefit from feekiloiiscussions that are preceded by:

a) the collation of evidence (e.g., the completiorthiy student of the assessment template)

b) the interpretation of evidence (evaluating the sitd knowledge acquisition according to
various normative criteria relative to the studawttort)

c) deciding on a provisional plan of action, whicletliarified and negotiated with the student
Feedback on Level 1 research methods summativesaseat is a direct product of summative

assessment goals and therefore provides studethtsawiappreciation of how best to improve
their learning.

9 Cohen, S., and Brett, A., (2007); Proposals f@dBack on Assessment
" (2003:6) — Self-evaluation BA (Hons) Sociology — Bement of Sociology Goldsmiths
College.
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4.5. Level One Formative Assessment

Formative assessment provides learners with aeatidn as to whether ‘they are doing what
is required of them if they are to learn at all'orell 1997b:308). This mode of assessment
also provides learners with an indication of ‘wtiaty are doing right and what they are doing
wrong’ (Dockrell 1997b:308). Formative assessmentinked strongly to the Department’s
tutorial system for core course teaching, and taitoffice hours.

All students are required to produce formative sework (and group presentations), with the
amount of formative coursework increasing with stutdprogression. At Level 1 single hons
produce a portfolio of 8 pieces and joint hons fpreces. Part-time Tutors (VTS) are provided
with training and detailed guidance for the pramsof formative feedback on formative work.

VTs also provide annual reports, which detail tbademic progress of the student.

Formative assessment in study skills and use otlatd English for all new Level 1 students is
undertaken through a diagnostic essay (establish8éptember 2002) in order to recommend
further tuition where required through the Englisinguage Unit, which subsequently provides
evaluation reports and recommendations for indizidtudents?

Instructions for administering the diagnostic esaagy/detailed in the Visiting Tutors handbook
as thus:

All visiting tutors should set for first years aadsess within the first two weeks of the Autumn
Term a diagnostic essay of about 1,500 words oasi&larea.The purpose of this essay is to

identify very early in the year any students whquiee study skills and English language

support. Ideally the theme of the diagnostic esseyld be one that covers a fairly basic topic
or question, some set reading, and comprehensiteciofre and class material. The Visiting

Tutor should look for evidence of support needed in

» Ability to comprehend set reading

» Writing skills and abilities

» Comprehension of lecture and class material
» Use of English language

» Possible dyslexia

* Any other study skills matters

Based on their VTs assessment of the essay, thmydshefer any relevant students as
soon as practicable to the Senior Tutor or Deputni@ Tutor, or directly to the
Language Studies Centres, regarding study skdisitrg. There are courses on Study
Skills running at the start of the Autumn Term aghin over the Autumn and Spring
terms. There are also other specific study s&dlsrses for Sociology studefits

12 (2003:9) — Self-evaluation BA (Hons) Sociology — Bement of Sociology Goldsmiths
College.

13 (2007-2008:20), Visiting Tutor Handbook
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| 4.5.1. Level One Formative Theory Learning Skills Case-study lllustration

Case-study extract derives from group meeting wibirse convenor of Critical readings
(SO51002A) and VTs that provide seminars for tlusrse.lt was observed that the course is
designed not to make the students into historiBosrather to encourage the students to think
historically and to ‘realise how this space opengxl The second block of the course
encourages the development of reading and writikilgs sThe course is designed to provide
students with readings skills and the confidencedéoelop a critical attitude to the text.
Students are encouraged to see the text as ‘texigshothers’. Students are also encouraged
to recognise methodological trajectories as ‘reiteca point in time’

Formative Assessment and Classroom Teaching

Remaining with the core course Critical Reading®@98002A), the convenor stated that ‘it is
in the hands of the VT which courses get taken théoformative pieces’. This means that the
VT decides from which course the timed essay wdl dsawn, and from which course the
annotated bibliography will be drawn etc,. VTs athalso that much of the initial formative
assessment is taken up teaching writing skills.di¢eussed whether students are reluctant to
do formative assessments, because they know tae#n’t directly contribute to their degree.
VTs stated that they endeavour to encourage aolsgriatmosphere with regards to the
provision of formative assessment. And part of thexious’ atmosphere involves typing up
feedback and booking specific office hours.

| 4.5.2. Level One Formative Assessment Feedback —s@&Study lllustration |

Conversations with VTs providing classes for jolmdns Level 1 students also revealed
significant evidence of good innovative practiceTsVreported that students engage with
classroom activities, but it is difficult to encage them to produce formative assessed work. It
was stated that those students who do produce fwenaork, value the feedback. Indeed the
feedback appears to be an encouragement to prgviclimative assessed work. We discussed
whether students are reluctant to do formativessssents, because they know that it doesn’t
directly contribute to their degree. The VT pressaggested that students are motivated to
provide formative assessment when ‘[we ] convirimnt that it is a practice run’. It was also
stated that ‘when they do it you can see wherg@d#ps are’ and that ‘it gives us the opportunity
to come back on it
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4.6. Level One Cognitive Skills Development and Asssment

First Year Students are expected to develop a rahgegnitive thinking skills which advance
from those learnt at school and provide a transit@ university study. These cognitive skills
include: synthesis, analysis, critical evaluatimgsoned judgment and developing confidence
in approaching and discerning complex texts, tlesoor empirical evidence. The development
and improvement of thinking skills and abilitiessigpported across the programme. The class
and workshop in the first year particularly encgesthe enhancement of practical analytical
skills. Summative assessments for both researchaadetcoursework and the prior disclosed
examinations include criteria regarding the develept of independent thinking about a
subject, constructing and presenting a cohereninaegt, interpreting course material and
comprehending their own lecture notes and indepeneéading.

| 4.6.1. Level One Cognitive Skills Development - CasStudy lllustration |

Case-study extract derives from group meeting witirse convenor of Critical readings
(SO51002A) and VTs that provide seminars for tlosree. The course provides students with
‘a sense of where sociology came from as a dis@pliNot just in terms of classic readings.
But rather, the course is designed to show studsvitat was the discursive space that
Sociology stepped into as a discipline’. That isdalise that Sociology didn’t just begin with
the founding fathers. The course provides someneewe with the ¥ year core course
Philosophy and Methodology (SO52003A) most esplgcwth regards to the methodological
and epistemological issues raised. The courseesggled to show Sociology as a critical
discipline and it does this by thinking through @eaic and literary texts. Thus students read
Emile Durkheim alongside Jonathan Swift's GulligeiTravels. The convenor stated that the
course is designed to ‘pull the rug from’ the stuteexperience of A Level’ sociology. It was
stated that key A level Sociology texts treat slagists as having arrived at the same point in
history and each is defined according to easily gamable criteria (e.g., functionalist Vs
Marxists).
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Comparison of Sociology Level One Academic and Paemsal Development with

UJ

3DGraduate

Soc. Level 1 Skills Taught Assessed 3DGraduate
Knowledge Lectures SA and FA Transition
Knowledge Classes Formative PDP Concept
Methodological Skills Classes Formative Traositi
Methodological Skills Lectures SA and FA Reflaty
Succinct Expression Classes SA and FA LearnkilgsS
Communication of Ideas Lectures SA and FA Titeors
Communication of Ideas Classes FA Reflexivity
Communication of Ideas Workshops SA Transition
Researching Resources Workshops SA Learnints Ski
Researching Resources Classes FA Transition
Awareness Ethical Issues Lectures SA Reflexivit
Awareness Ethical Issues Classes FA Learslailés
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4.7. UG Sociology Degree Programmes: Level Two GLDs

At Level 2, the curriculum builds on the foundatipgar and aims to broaden and deepen the
student’s sociological thinking and practice. Tloeeccourses concentrate on the central issues
of the discipline while introducing staff researspecialisms partly into the compulsory
curriculum ad directly through option courses. &aging emphasis is placed on independent
study and the development of practical scholarlyisskknowledge and comprehension of
methodological areas and research techniques &apmd through the core research methods
courses (making up one urift)The compulsory courses that students are reqtdrdd depend

on their degree programme. For joint hons studitiei® are link courses for BA Anthropology
& Sociology and BA History and Sociology studentisiet are designed to facilitate students
in the making of connections between the two disws™. Each core course has a
courseoutline which contains learning outcomesagepby page detail of each lecture, essay
questions and seminar/workshop activities. Coresmalso have a supporting web-site located
on the Sociology Department’s learn.gold Virtualatdng Environment. The URL for this
resource iittps://learn.gold.ac.uk/course/view.php?id=468

Student completing Level 2 will have accomplishiee following GLD<®:

(a) demonstrate consistency and fluency in discussimjevaluating appropriate reading from
a range of sources

(b)use a range of methodological skills to plan armdryc out small scale sociological
investigations

(c) assess the strengths and weaknesses of differethibdological approaches to a given
sociological problem

(d) summarize and give critical evaluations of sodatal arguments, showing the ability to
challenge received opinion in a balanced way

(e) demonstrate knowledge of the main ideas of a fsegmt number of important sociological
thinkers

14(2003:6 March) — Self-evaluation BA (Hons) Socigte- Department of Sociology Goldsmiths
College.

15(2007-2008:25)., Undergraduate Handbook, DepattwieBociology

16 Quoted from (1999) — Generic Level descriptors la@arning Outcomes for Degree
Programmes Taught in the Department of Sociologygied in June 1999. Extract from page 3
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4.4. Level Two - Summative Assessment Theory Learg Skills

Level two core courses are summatively assessedghrunseen examinations. In recent years

the core courses have been disaggregated. It wastbea case that a second year examination

would assess two core courses. It is now the ¢edestich level 2 core course is assessed via a
two hour examination in which students answer twesfjons.

Through their options course choices, studenteaoeuraged to develop specialist interests,
writing skills and knowledge. We support a mixedtfmdio of coursework assessment modes.
For example, option course convenors can deciden&ble students to provide a 2 x 2,000
word assignments or a 1 x 4,000 word assignment.

4.8.1 Level Two Summative Assessment Theory LearrgrSkills - Case Study lllustration

Case-study extract derives from group meeting withrse convenor of Sociology of Culture
and Communication (SO52004B) and VTs that provielaisars for this coursét was stated
that this course is organised into four segmerdsl éhe locates key conceptual ideas within
their historical context. Part twantroduces key theoretical approaches relevaraniysing
connections between culture and other social andanic processes. Part Thrgeemises the
analysis of cultural texts as a means to comprehgndociety. Part Fourexamines the
repercussions of globalisation for the sociologiealalysis of cultural processes. It was
observed that significant care is taken to pref@mtcurriculum in an accessible manner. The
convenor stated that the Spring Term timetablifighe course, is facilitative. As it means that
students would have already ‘practised’ key congapssues. The curriculum builds upon the
first year cores and enables the students to engitig@ sense of substantive empirical history.

As with other second year theory cores, this coisseummatively assessed by an unseen
examination paper. Several issues were discusggddiag summative assessment: (a) every
effort is taken to ensure that exam questions kea&lg worded, (b) exam questions relate to
lectures in a clearly defined manner, (c) exam tjues are also designed to relate to the
curriculum as a whole and questions can relateeteral areas of the curriculum. It was

observed that students generally perform well aawl fail. The pattern of passes and fails

doesn’t deviate significantly from other core cass
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4.8.2. Level Two Summative Assessment Research Metls Learning Skills |

A key aim of the Level 2 curriculum is, through tb@re research methods courses, to establish
the skills students will require to undertake inelegient research for their compulsory Level 3
dissertation. Consequently the core course Resegr@ociety and Culture (SO52083/84A)
has the following learning outcontés

(a) Students will be able to identify and diagnoseipalar types of social research.

(b) Students will develop knowledge of a range of modth and their advantages and
limitations to different research projects

(c) Students will be able to understand how reseasatonducted as a process (in different
stages) including how questions are generated,datais collected and analysed and how
conclusions are reached on the basis of empisglarch

(d) Students will gain experience in designing andhpilag a sociological research project

(e) Students will gain experience in putting a soaatal research method into practice and in
critically reflecting upon that practice.

| 4.8.3. Level Two Summative Assessment Methods Leang Skills- Case-study lllustration |

Case-study extract derives from group meeting withrse convenor of Researching Society
and Culture (SO52083/84A) and VTs that provide whdps for this cours&/Ts positively
discussed changes to the summative assessmertigocaurse. Previously students had to
provide a critical review of a research monographwas suggested by the VTs that this
assessment didn’t work effectively. This was beeaiadents had to choose from an extensive
list of monographs but, apparently, only ‘4’ wewmered in the lectures.

The critical review of a monograph has been repldiyea practice based assessment. Students
are required to choose one of five methods andigeoa short practical exercise using this
method. The practice based component of the aseas&mables workshops to focus more on
developing practical skills.

It was also observed that for SO52083/84A VTs amdy anvolved in the summative
assessment. Thus according to the VTs ‘they ordy[steidents’ work] in week eight’. It was
stated by the VTs that they ‘don’t know that studereed guidance until they start working on
drafts’ . It was further stated that it is oftent nmtil that point in the term, that a VT might
realise, that a student has fundamentally misutm@ighe assessment.

17Quoted from (2007-2008:3) Researching Society@uitlre (SO52083/84A) — by Course Convenor
David Hirsh.
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It was noted that the division of the assessmeot two halves (i.e., 2 x 0.5 Units) enables
students to develop the quality of their submissidrhus, it was observed, that a student might
provide a poor submission in autumn and realishig, tprovide a better submission for the
spring assessment. It was also observed that Mdiést contacts increase in the Spring Term

We discussed the possibilities of introducing ac#jpepiece of formative assessment. It was
suggested that an additional formative assessmaegtit:n(a) overload the workload of the

students, (b) provide additional work for the V{®), provide opportunity to highlight Special

Educational Needs issues and (d) complicate theHactit is already difficult to get students to
submit drafts

4.9. Level Two Formative Assessment

Students are expected to regularly produce formatistten coursework and presentations in
all core theory and research methods courses.eSimyls students have personal tutors and can
access one-to-one feedback during their persot@fgweekly office hour. Visiting tutors are
trained in the provision of detailed verbal andtten form of feedback. Level 2 joint hons
students have access to fortnightly office houowisled by their seminar tutor.

| 4.9.1. Level Two Formative Assessment - Case-stulllyistration |

Case-study extract derives from group meeting witkhirse convenor of Central Issues in
Sociological Analysis (SO52001A) and VTs that pdeviseminars for this course. We
discussed opportunities for formative learning dgrthe lecture. The following suggestions
were made: (a) students could be provided with batsdprior to the lecture (made available
on learn.gold), (b) students might be encouragexkad the handouts at intervals during the
lecture, (c) students could be encouraged —at BQtmintervals- to discuss with each other the
empirical translation of theoretical ideas. Forrapée the redefining of travel routes after 9/11
with regards to seminars and (e) it was requestatistudents should be encouraged to keep a
journal detailing the links they are making betwesgrace, power and identity. And it was
suggested that the two hour lecture is a valuabs®urce, and we should consider our
‘pedagogic practices’ with regards to this teactopgortunity.

Level Two Formative Assessment Review

At present all # year core courses are assessed formatively anhatively. The summative

assessment involves a 2hr unseen examination jpapieg, which the students answer two
exam questions. The formative assessment involk@dding one essay plan and one timed
essay. It was observed that the existing formadssessment model is producing significant
problems: Specifically is was stated that: (a) fiblenative assessment was not sufficiently
enabling students to develop curriculum knowledge @) the provision of a timed essay and
essay plan is not sufficiently substantive as auee from, which to prepare for a 2hr
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examination. According to the course convenor tesigh of the formative assessment was
‘building instrumentality into the assessment’. T¢wurse convenor stated that the existing
model of formative assessment ‘does not meet dmaileg requirement of the course...and we
are unable to check whether the learning outcomreshe course are being met by the
formative assessment’. It was stated that, becstusients only provided essay plans and timed
essays they were placing undue demand on the éetctyprovide, what in effect the essays that
they should be writing is. The course convenor fhasforward a resolution for the formative
assessment to be revised. This issue was discas&d@ on 25 April.

4.9.2. Level Two Formative Assessment Feedback ase-study lllustration

Case-study extract derives from group meeting withrse convenor of Sociology of Culture
and Communication (SO52004B) and VTs that provigimisars for this course. The course
convenor stated that the formative assessmensigraz to engage with the two dimensions of
the course curriculum. Firstly a focus on the cbi@raof modernity as process, rather than a
final condition. And secondly tensions betweendbeiology of culture and cultural sociology.
VTs stated that students didn’t appreciate the &bina assessment which requires students to
produce an essay plan. VTs also stated that tlsaygdan is an important skill for the students
to acquire’. It was observed by the VTs that atspré students can, and do, use the
courseoutline to provide mere bullet points, ratihen an essay plan. It was stated that ‘better
students do know what an essay plan is’. And it Students that are less strong ...really do
get into the situation of not being able to seeavisom trees’.

Although absent from the meeting a visiting tutentsthe following information relevant to
any proposed increase to the amount of formativéemah produced by the students: ‘I
understand that the formative assessment for thisse has changed. | would like to point out
that the current contractual provisions for mark{dgo hours per term per seminar) are not
sufficient to deal with the extra workload incurrbg the new formative assessment format.
With 16 students on my register | could, for exampnly spend 8 minutes reading and
marking the work. | am very keen on finding andmanting new ways of formative assessment
but | also believe that VTs' time should be hondwecordingly’

Formative Assessment and Communication StructuitbhsRart-time Visiting Tutors

In this respect an outcome of the case-study has bedetailed re-evaluation of the second
year formative assessment. VTs have also requéistgdhe Department formalise meeting
between VTs and Convenors. A VT kindly sent thiglional information: ‘...the need for
cooperation between lecturers and VTs. Maybe it ldvdae good to actually formalize a
meeting between lecturers (not necessarily justctievenor but anyone who is teaching a
course) and relevant the VTs during or just befeesling week so as to assess the progress and
needs of students up until that moment (i.e. haf~through the course) and possibly adjust
some things for the rest of its duration’ . Theuest to formalize meetings between VTs and
core course convenors was presented to Departmeodati (spring 2008) and well become
established practice from 2008-2009.
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4.10. Level Two Cognitive Skills Development

Askew and Carnell (1998:25) observe that ‘in otdedlevelop our maximum potential we need
a relationship with ourselves which requires treeigiline and ability to reflect on our learning
and thinking and a recognition that we also leaomf others in relationship with them’.
Furthermore, according to Whitaker (1995):

“There has been a tendency to perceive learnirgpeething that others do to
us rather than as something we do for ourselveghdrstruggle to improve the
quality of our educational system we need to adoptaltogether more life-
enhanc)ligg and optimistic appreciation of the leagnprocess” (Whitaker
1995:1

According to the BA Sociology program specificatidlmcument, Sociology students are
expected to develop thinking skills in relatioh’to

1.

Analysis, evaluation, judgment and synthesis, igiclg developing confidence in
approaching, analysing and evaluating complex téixéories or empirical evidence

Recognition, understanding, explanation and apjiticaf a sociological argument,
concept or major idea; the ability to identify steps involved in the construction of
an argument; the ability to identify, analyze avdluate contrasting arguments and
ideas; to make links between, or compare and asinileas across a range of
thinkers and writers.

Making informed and reasoned arguments; the wldibring together and
synthesize theory and evidence in support of anmaegt; the ability to recognise the
limitations of elementary or general arguments dasespecific or local situations;
the ability to recognise social complexity and thept

Applying theoretical and methodological approacires concepts the student has
learned to specific or different problems or issues

Interpreting, evaluating and assessing the charsiits, strengths and weakness of
theories and empirical evidence, including empiritzda created by the student.

Independent and critical thinking, including dey®tgy original ideas in relation to
the material the student is studying.

18 Whitaker, P., (1995); Managing to Learn: AspedtReflective and Experiential Learning in
Schools. London:Cassell
19 BA Sociology Programme Specification
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4.10.1 Level Two Cognitive Skills Development — CasStudy lllustration

Case-study extract derives from group meeting witlirse convenor of Philosophy and
Methodology of the Social Sciences (SO52003A) aid that provide workshops for this
course. Design of curriculum intends to make th®mal and sequencing as clear as possible.
Convenor stated that this is enhanced througkcléa) sign positing, (b) making links between
previous and forthcoming lectures, (c) emphasisimggimportance of giving examples, ‘even
hypothetical examples’ to animate the material, @)dhe provision of some critical analytical
perspective so as to enable the students to dechphe something might appear to be...how it
works beneath the surface’.

It was suggested that the seminar be treated agportunity to provide a glossary of key
concepts and their explanation. Visiting Tutoegest that sometimes students have the feeling
that the Reader Pack has no reference to whathiney learned in the lecture. It was stated that
the purpose of the lecture is to provide an ‘ovawiof key issues and sets of debates The
purpose of the seminar is to make empirical linksveen concepts and everyday examples. In
this context the purpose of the Reader Pack igrdifit from the purpose it fulfils in the first
year. That is the first year Reader Pack providésets which are an overview of key areas. In
the second year, the Reader Pack provides spéceddings. These specialist readings provide
the students with the resources to assume theitiggusg amongst a set of perspectives e.g.,
‘are they committed to a social constructivistealist position?’
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4.11. Undergraduate Sociology Degree Programme: LeNThree GLDs

The third year curriculum advances upon the secgear. Core courses focus on more
sophisticated advances in contemporary theoregpieedpectives. Level students also advance
their specialist knowledge by choosing options sesr Several of our degree programmes
require that students provide a dissertation. Tieeedtation develops students ability to plan,
design and undertake an independent piece of atigotial research and demonstrate a variety
of slgzl)lls and abilitie®’. Student completing Level 3 will have accomplistibd following
GLDs™

(a) demonstrate critical insight and independencéafight in evaluating arguments

(b) express well focused written arguments clearld angently, demonstrating thorough
knowledge of relevant literature

(c) demonstrate detailed knowledge of the ideas gjrafeant number of important thinkers
(d) show awareness of the provisional nature of kedgeé
(e) appreciation different theoretical frameworks #meir conceptual ideas

() appreciate how sociological problems and issuesbeaextended beyond the text of key
writers

(g) investigate a selected sociological problem instaned and independent manner

(h) be able to locate their work in relation to exigtsocial theory and research

(i) demonstrate their ability to gather informatioonfr appropriate sources (including, where
relevant, undertaking original empirical researetmg apply this information to the topic of

study

() demonstrate their understanding of the distinctnaure of sociological knowledge in
relation to their chosen topic

%0 BA Sociology Programme Specification.
211999 (June) — Generic Level descriptors and Legr@iutcomes for Degree Programmes
Taught in the Department of Sociology Compiledune) 1999. Extract from page 3

Learning and Teaching Assessment Fellowship Reffage Study 07-08 Page 27



4.12. Level Three Summative Assessment

Students are evaluated by an imaginative portfafo both summative and formative
assessments. With regards to summative assessseeatal UG degree programmes require
that students have to compulsorily take the Diasert, or have chosen to take it as an Option.
Level 3 degree programmes also require studentsittgeen examination. This mode of
assessment is designed to test student’s ablittigather, retrieve and synthesis information. A
vast majority of level 3 option courses are assksbeough a 1 x 5,000 word piece of
submitted coursework. The long essay method okassent test students’:

(a) to apply knowledge,

(b) understanding,

(c)independent reading and research,

(d)critical analysis and evaluation,

(e)communication and presentation in relation to thgrse learning outcom@s

| 4.12.1. Level Three Summative Assessment — Casesltullustration |

Case-study extract derives from curriculum reviewoup meeting with level 3 course
convenors and teaching team members. Previouslguh&culum was made up of multiple
units. It was observed that this meant that theas \wo context in which all the students were
together’. It was noted thaf®3/ear core courses have been delivered througéreliff models:
Model One — class tutor is personal tutor and $® aksponsible for dissertation and theory
classes, Model Two - limited number of colleaguapesvising dissertations, theory class
tutors distributed amongst a limited number of eafjues and dissertation supported by
workshops, Model Three- distribution of dissertatiatees amongst more staff. Thus smaller
groups, distribution of theory class tutors amongste staff, and dissertation supported by
workshops.

It was suggested that an apparent problem with yest’s dissertations was the level of
empirical work. We discussed ways of addressing; tlfa) Advanced Levels Methads was
suggested we could develop a core course (0.5uihigd) provides students with advanced
training in methodological and practical issuesveaht to constructing a dissertation. This
would involve reducing the option courses availablehe & years. The proposed advanced
level methods course would run during the auturnm,t¢b) Use of the Summer Terrt was
suggested that summer term could be used moretieffigcas a time when the students
gathered empirical data and or produced an anmblaidiography, (c) Research Proposale
discussed the possibility of using th&" Zear methods spring assessment as a means of
providing students with a link to the third yeaissBrtation. The main problem with this
approach is that not all the UG programmes do tHey@ar core course SO52083/84A, (d)
Ethics Form We discussed encouraging students to complete ethees form in the
spring/summer term of the second year, (e) OfficiHSummer TermWe discussed the
development of a new system in which students niit their proposed dissertation tutor in
the summer term as part of a designated office.hthis might be coupled with the students
completing their Ethics Forms

%2 (2003:8) — Self-evaluation BA (Hons) Sociology efartment of Sociology Goldsmiths
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4.13. Level Three Formative Assessment

According to the Department’s Self-evaluation doeunis (2003) level 3 students should be
producing one submission of formative assessmantlpss. Each student is allocated into a
class for their level 3 theory cores. BA Single sigtudents have one class tutor for both of
their core courses. Other degree programmes maildoated a different class tutor for each of
their core course classes. All level 3 studentssammuraged to use their tutor’s office hours to
obtain detailed individual feedback on their pr@greand guidance on areas for further
improvement. Students can expect to receive botibaleand written feedback on their
formative assessment.

| 4.13.1. Level Three Formative Assessment — Case-gyullustration

Case-study extract derives from curriculum reviewougp meeting with level 3 course
convenors and teaching team members. We discuseedtional of the formative assessment.
Students presently provide two essays as partedf thrmative assessment. It was observed
that the formative assessment provides the follgija) basis from which to prepare a topic
for their examination and (b) feedback on theirgoess. It was stated that low submission rates
might be due to the fact that:

(a) students realise that they are doing workdleasn’t count towards their degree grade,
(b) most students see the sense of doing justssaye

(c) student cultures are changing along with etgtems,

(d) student have become instrumental,

(e) paid work is affecting the levels of formatagsessment submission.

Students could be asked to provide a presentatidnaite this up. But for various reasons a
student might absent themselves from this exerdiseias suggested that students can be
presented with a timetable of the tutor's expeotetiin terms of formative assessment, and
given an indication of how this fits with other exqped deliverables
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Appendix One

Modes of Undergraduate Summative
Assessment Level 1 — Level 3

Learning and Teaching Assessment Fellowship Reffage Study 07-08 Page 30



BA SOCIOLOGY REGULATIONS 51004

YEAR 1 UNITS ASSESSED BY

SO51002A Critical Readings 1 3 hr seen exam
SO51003A Modern Knowledge, Modern Power 1 3 hr sgam
SO51004A Culture & Society 1 3 hr seen exam
SO51005A Researching Society & Culture 1A % Cougskew
SO51006A Researching Society & Culture 1B Y Counslew
YEAR 2 UNITS ASSESSED BY
S0O52001A Central Issues in Sociological Analysis Yo 2 hr unseen exam
SO52003A Philosophy and Methodology of the Socie Y

Sciences 2 hr unseen exam
S0O52002A The Making of the Modern World Yo 2 hr unseen exam
S052004B Sociology of Culture and Communicatic ¥ 2 hr unseen exam
S0O52083A Researching Society & Culture 2A Y% Couoskw
S0O52084A Researching Society & Culture 2B Y% Counslew

2 Sociology Options courses, Y2 unit each 1 Coumndewo
YEAR 3 UNITS ASSESSED BY
SO53001A Dissertation Dissertation
S0O53023A Contemporary Social Theory & Society 1 r 8den exam

4 Sociology Options courses, ¥ unit each 2 Coumdewo

BA SOCIOLOGY AND CULTURAL STUDIES REGULATIONS 51@BA

YEAR 1 UNITS ASSESSED BY
SO51002A Critical Readings 1 3 hr seen exam
SO51003A Modern Knowledge, Modern Power 1 3 hr szam
SO51004A Culture & Society 1 3 hr seen exam
SO51005A Researching Society & Culture 1A 1/2 Coucskw
SO51006A Researching Society & Culture 1B Counslew
YEAR 2 UNITS ASSESSED BY
SO52001A Central Issues in Sociological Analysis 2 hr unseen exam
S052040A Culture, Representation and Difference 1/2 2 hr unseen exam
S052004B Sociology of Culture & Communication % 2 hr unseen exam
S052079B Contemporary Cultural Theory Y 2 hr unseen exam
S0O52083A Researching Society & Culture 2A % Couoskw
S052084A Researching Society & Culture 2B ) Couosew

2 Second Year Sociology Options courses, ¥ uriit eac 1 Coursework
YEAR 3 UNITS ASSESSED BY
SO53001A Dissertation 1 Dissertation
S0O53021A Theorising Contemporary Society % Zbnexam
SO53042A Researching Culture: Case Studies Y2 Soark

4 Third Year Sociology Options courses, %2 unit each 2 Coursework
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BA MEDIA & SOCIOLOGY
BA COMMUNICATIONS & SOCIOLOGY 51000

YEAR 1 UNITS ASSESSED BY

SO51002A Critical Readings 1 3 hr seen exam

SO51003A Modern Knowledge, Modern Power 1 3 hr ssam

MC51002A Media History & Politics Y%

MC51005A Culture and Cultural Studies Y

MC51006A Key Debates in Media Studies %

MC51007A Representation & Textual Analysis %

YEAR 2 UNITS ASSESSED BY

SO52001A Central Issues in Sociological Analysis Y 2 hr unseen exam

S052003A Philosophy & Methodology of the Social Y 2 hr unseen exam

Sciences

MC52001A Cultures & Communications Pt 1 Y MC52001A + SO52004B = MC52011A

S052004B Sociology of Culture & Communication 7 Communication & Sociology — 3 hr unseen
exam (1 course unit)

1 Sociology Options course Y%

MC52008A Media Production - Option 1 1

Either

MC52003A Psychology of Communications 1

Or

MC52004A Contemporary Issues in Cultural Industriess

SO53035A Dissertation (Joints) 1 Dissertation

2 Sociology Options courses 1 Coursework

MC53029A Media Production — Option 2 1

1cu from an approved list of ‘MC’-prefixed coursdts 1
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BA ANTHROPOLOGY & SOCIOLOGY REGULATIONS 510004
YEAR 1 UNITS ASSESSED BY
SO51003A Modern Knowledge, Modern Power 1 3 hn ss@am
SO51002A Critical Readings 1 3 hr seen exam
ANS51001A Introduction to Social Anthropology 1
AN51003A Anthropological Methods Y

Plus one % unit course from the followingAN51007A, AN51008A, Y
AN51009A, AN51010A, AN51011A, AN51012A, AN51013A

YEAR 2 UNITS ASSESSED BY
SO52001A Central Issues in Sociological Analysis ¥ 2 hr unseen exam
S0O52002A The Making of the Modern World Yo 2 hr unseen exam
1 Sociology Second Year Option ¥ Coursework
AN52002A Religion, Morals and Symbolism 1

AN52004A Politics, Economics and Social Change 1

AN52001A Methodological and Philosophical Issues Y2

YEAR 3 UNITS ASSESSED BY

1 course unit from a list of courses offered angust the 1

Anthropology Department

1% course units from the combined approved listndfiropology and 1%

Sociology. Normally 1 cu in Anthropology must berh the A/B
combined option list.

Either

S053021A Theorising Contemporary Society Yo 2 hr seen exam
2 Third Year Sociology Options courses 1 Coursework

Or

S053023A Contemporary Social Theory & Society 1 3 hr seen exam
1 Third Year Sociology Options course 1o Coursework
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BA HISTORY & SOCIOLOGY REGULATIONS 51002

YEAR 1 UNITS ASSESSED BY
SO51002A Critical Readings 1 3 hr seen exam
SO51003A Modern Knowledge, Modern Power 1 3 hr szam
HT51004A Concepts and Methods in History 1

1 course unit from the following: 1

HT51001A The Making of Medieval Europe
HT51002A The Age of Discovery

HT51003A The Shaping of The Modern World
YEAR 2

UNITS ASSESSED BY

S0O52001A Central Issues in Sociological Analysis Y 2 hr unseen exam
S052003A Philosophy and Methodology of Social Smer %2 2 hr unseen exam
2 Sociology Second Year Options 1 Coursework

2 course units from a list of approved course waitslable

annually from the Historical Studies Department
YEAR 3 UNITS ASSESSED BY

Either

HT53005A Interdisciplinary Link Paper 1
4 Sociology Third Year Options courses 2 Coursework
1 course unit from a list of approved course witslable annually 1
from the Historical Studies Department

Or

HT53005A Interdisciplinary Link Paper 1
2 Sociology Third Year Options courses 1
And

2 course units from a list of approved course wavigslable 2
annually from the Historical Studies Department

Or

1 University of London Group 3 History Paper 2
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BA SOCIOLOGY & POLITICS REGULATIONS 51009

YEAR 1 UNITS ASSESSED BY
SO51003A Modern Knowledge, Modern Power 1 3 hr ssam
SO51005A Researching Society & Culture 1A % Couoskw
SO51006A Researching Society & Culture 1B % Counslew
PO51004A Introduction to Political Theory 1

Plus one course from the following: 1

PO51002A Introduction to British Government; PO53A0ntroduction to
European Politics; PO51007A Introduction to Intdioreal Relations

YEAR 2 UNITS ASSESSED BY
S0O52001A Central Issues in Sociological Analysis Y 2 hr unseen exam
S052002A The Making of the Modern World Y 2 hr unseen exam
S052078APolitics, Culture and Society Y% Coursework

1 Sociology Second Year Option % Coursework
PO52011A Modern Political Theory 1

Plus one course from the following: 1

PO52001A Public Administration
PO52002A Modern Political Theory
PO52004A Comparative European Politics
PS52007A Political Economy

PS52008A Politics in Northern Ireland
PS52009A Contemporary African Politics

YEAR 3 UNITS ASSESSED BY
S0O53021A Theorising Contemporary Society % Zbnexam
SO53035A Dissertation (Joints) 1 Dissertation
1 Sociology Third Year Option Y% Coursework
Plus any two available courses from the following: 2

PO53001A Political Sociology

PO53004A The Politics of Local Government; PO530C®&temporary
Political and Social Theory; PO53006A The Modemt&tTheories and
Issues; PO53007A Political Economy of the Europdaion; PS53009A
Crime and Criminal Justice System
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Appendix Two

Modes of Undergraduate Formative
Assessment Level 1 — Level 3
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LEVEL 1 FORMATIVE ASSESSMENT

Students doin®A Sociology andBA Sociology and Cultural Studies are required to do all of
these assignments.

Students doingpint honours Sociology with History, Anthropology, Media or Rals are
required to do assignments 1, 2, 4, 5, 8 only.

FIRST YEAR FORMATIVE ASSESSMENT

1 Introductory Essay (diaqnosticj Hand in at class in week 2
1500 words

The essay topic will be set by their class tutor.

2 Creating a bibliography Hand in at class in week 4

Students are expected to pick a topic from oné@tkbciology courses and produce a
bibliography as if they were going to write an gss&his bibliography must include the
following types of references:

a. abook

b. ajournal article

c. a chapter within an edited collection

d. an article from an e-journal

e. arelevant online source

f. avideo or audio source from the Goldsmiths Libr@slfection

This bibliography should not include sources thiatgiven on the reading list.

Students should say for each reference how thatrrahtould be used and they should
include a short discussion of what kind of inforioatthey would keep in mind when

they come to read the source. For example, drites from a website, this might include
thinking about who wrote the material, what sortvebsite it appears on, for what reason
it was written, when it was written.

The purpose is
a. to give the student an exercise in using the lipeanrd to teach them how to reference
their sources correctly. See p 47-8 of Undergraddandbook.
b. to encourage the student to think critically alibweir sources
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3 Essay no. 1 Hand in at class in week 7
2000 words

The student will hand in an essay on a class tegiprding to their tutor’'s guidance.

The purpose of writing essays is

to practice writing a sociology essay

to learn how structure a sociology essay

to learn how to construct an argument

to show the student understands the topic thatliaeg studied

to show they know how to reference sources andidigch bibliography correctly
to help the student when it comes to revising kames

~Poo oW

4 Essay no. 2 Hand in at class in week 10
2000 words

They will hand in an essay on a class topic, adngrtb their tutor’'s guidance.

Winter Vacation

5 Book Review Hand in at class in week 2
1500 words

They will choose a book on any of their sociologgding lists that particularly interests
them. They will write an outline of what the boakys, discuss how it situates itself in

relation to other literature on the topic and maéme critical assessment of the book.

The purpose of writing a book review is
a. to practice writing
b. to practice the skill of being able to summarisatik important about a book in their
own words
c. to show that they have read and understood theplart book
d. to practice the skill of questioning and assesam@rgument made in a book
e. to help the student when it comes to revising kames
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6 Essay no. 3 Hand in at class in week 5
2000 words

7 Annotated Bibliography Hand in at class in week 7

Similar to the assessment no. 2 above (bibliographyut to include a précis (a paragraph or
two) of each source in their own words.

The purpose is
a. for the student to further familiarise themselvethwsing the library and other sources
b. to think critically about what sort of informati@an be gained from what sort of source.

8 Essay no. 4 (Timed Essay) Hand in at class in week 9
1500 words

Students should make sure that over the courdeeofdar they have produced formative
coursework relating to all of the core courses ttley are studying (except for
Researching Society and Culture, for which they gl doing separate assignments).
Students should write exactly the number of wortguired (give or take a sentence or
two). This is good practice.

Additionally, each student is required to giveestdt one class presentation per term.
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FIRST YEAR INTRODUCTORY (DIAGNOSTIC) ESSAY

All visiting tutors should set for first years and assess within the first two weeks of
the Autumn Term a diagnostic essay of about 1,50008ds on a basic area. The
purpose of this essay is to identify very earlyha year any students who require study
skills and English language support. Ideally theme of the diagnostic essay should be
one that covers a fairly basic topic or questiame set reading, and comprehension of
lecture and class material. The student shoulkl iooevidence of support needed in

» Ability to comprehend set reading

» Writing skills and abilities

* Comprehension of lecture and class material
» Use of English language

» Possible dyslexia

* Any other study skills matters

Based on the Vt's assessment of the essay, thédigrefer any relevant students as
soon as practicable to the Senior Tutor or Depetyi@ Tutor, or directly to the
Language Studies Centres, regarding study skilisitrg. There are courses on Study
Skills running at the start of the Autumn Term again over the Autumn and Spring
terms. There are also other specific study s&dlsrses for Sociology students.
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LEVEL 2 FORMATIVE WORK EXPECTATIONS FOR CORE COURSE S
(EXCEPTING RESEARCH METHODS COURSES)

These core courses are examined by examinatidreisummer term. Students should
develop a file on a number of topics that may ang@e examination made up of notes
from lectures, seminar discussions and indeperiteaty study. The lectures, seminars
and formative coursework are intended to help gwsttecture and develop their
academic learning and scholarly writing skills.

1. All students are to attend lectures and seminéastatd to their core courses.

2. Students are expected to prepare for the lectumeseminars as instructed by
their seminar leader. This may include for exammading a set text or
preparing a presentation for the group.

3. By Tutorial week: Essay plan WITH annotated bigiephy. Students are to
hand in a detailed essay plan developing a topiereal in the seminars. If
handed in on time, students will receive feedbackhese after tutorial week.

4. By Week 8: Timed essay. Students are to hand gsaay that they have written
under exam conditions (ie. a timed essay, chosen list of titles set by the
seminar tutor). If handed in on time, students wgiteive feedback on these by
the end of term.

5. Seminar tutors are not obliged to give feedbaclkatmwork. It is in the students
interests to do this formative work and to recehis feedback so please organise
themselves to work to the deadlines.
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LEVEL 3 FORMATIVE WORK EXPECTATIONS FOR CORE COURSE S

One piece of formative per class. This may be anyeat 2,000 words, a literature review
or a presentation and submitted detailed write-up.
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