FEEDBACK POLICY 
1. 
Definition of feedback
Feedback to students takes many forms but generally consists of
:

· Helping students relate their work to their objectives, and the wider objectives of their course and programme;

· Helping students to identify where, how and why they have succeeded in their objectives and identifying areas of achievement;

· Helping students to understand where, how and why they have fallen short of their objectives and how to address areas for enhancement;

· Helping students develop strategies for and awareness of their own learning;

· In many disciplines, helping students understand possible mistakes and misconceptions in their learning, as well as becoming aware of the underlying causes;

· Encouraging them in their learning efforts and approaches;

· Enhancing their professional and personal growth.

Feedback can be given by a tutor, or as guided peer or self assessment. It can be individual or offered to a group. It can be given in relation to discrete pieces of assessment, or on a more continuous basis; it can be written or oral, formalised or informal.

2. 
Contexts

Feedback is central to any learning and teaching practice that is student-centred. This is because it allows progressive alignment between the ways that students and teachers understand key notions, concepts and capabilities, within disciplines, and professional and studio practices. When applied in principled and informed ways, it helps to foster a reflective approach based on dialogue between learners and teachers. 

For this reason, feedback is key to any thinking about learning and teaching within Goldsmiths. This Feedback Policy aims to set out the principles that underlie its practice. However, it also encourages departments to work with these principles in ways that are helpful to and congruent with their own teaching, learning and assessment cultures. 

This Feedback Policy sits in between the current LTA Strategy, which is due for revision in 2011, and the new one whose discussions are due to start in the first term of 2010/11.

The current LTA Strategy, particularly in relation to assessment, explicitly recognises the importance of feedback. The Strategy also encourages the use of a range of modes and media (including learning technologies) in the feedback process.

In 2007, the review of assessment at Goldsmiths and subsequent report by Simon Cohn and Andrew Brett
 highlighted a series of recommendations for good practice. These recommendations were addressed by Goldsmiths’ departments in their departmental Learning, Teaching and Assessment Strategies, and have been enacted, at different levels and degrees of depth. Goldsmiths’ NSS Forum has been a major opportunity for debating feedback practices. 

In March 2010, the Student Union produced a document, based on information gathered around Goldsmiths, on how some students, in different disciplinary areas, perceive and expect feedback. Concurrently, GLEU initiated discussions with departmental Learning and Teaching Chairs about the formation and enactment of a feedback policy that would take into account current debates in the educational literature and the practice at Goldsmiths.

3. 
Overarching aim

Building on the current LTA Strategy and the previous research at Goldsmiths, this Feedback Policy has, as its overarching aim, to highlight and promote the importance of feedback not only at the level of assessment but as a central element in the student experience and, therefore, in the learning and teaching planning, delivery and assessment cycle.

4. 
Principles

The Feedback Policy is based on a number of principles in order to give departments general and generic guidance in terms of enactment. Departments are encouraged to enact the Policy in ways that are consonant with their disciplinary practices and traditions, across the whole undergraduate-postgraduate spectrum. Concrete examples of practice at Goldsmiths, in relation to each principle, can be found at:

http://www.gold.ac.uk/gleu/projects/feedbackatgoldsmiths/feedbackexamples/
These principles are not to be interpreted as prescriptions. Rather, they work together to support successful practice and constitute a framework within which departments can embed their current and projected practice (and, for this reason, the principles are presented below without hierarchy). 
4.1 
Centrality

While recognising that feedback is especially linked to assessment, it is most effective when it is embedded within the whole learning and teaching cycle (including lectures, seminars, tutorials, practical work and other activities). It is recommended that feedback (including informal, oral, technology-based, self, peer etc) be more systematically embedded within curriculum planning and delivery, thus becoming more central in pedagogical thinking and acting. 

However, departments need to make explicit their own feedback approaches to themselves, while, concurrently, making sure that their students are aware of them. It is recommended that the approaches, practices and their rationale are outlined in student handbooks and guides, and are discussed with students during the academic year. This may mean making space for reflection on feedback, its challenges and the skills required to decide whether and how to use it. 

4.2 
Balancing consistency and variety

Students have requested consistency in departmental feedback practices, but there is an educational case for variety of practice. Academics should discuss what level and aspects of consistency assist student learning (e.g. terminology or marking criteria, programme-wide approaches). 

Similarly, departments engaged in joint degrees need to discuss feedback practices, both among themselves and with the students, in an attempt to achieve, whenever possible, mutually supportive practice.

4.3 
Feedback students can use

It is recommended that students be educated about the different forms of feedback adopted by a given department and the principles underlying these. This also includes clarity about how students might respond to feedback. 

4.4 
Responsibilities

Feedback is a mutual responsibility for tutors and their students.

For example, it is useful for tutors to plan feedback so that students can incorporate it into subsequent work. It is helpful if departments devise ways of encouraging students to give consideration to earlier feedback while working on new projects, or proceeding with existing ones. Students tend to need help to understand feedback as a process as well as a product, raising questions and possibilities rather than always providing solutions.

At the same time, students need to engage with the feedback and judge whether and how to incorporate it into their subsequent work, and to proactively engage in constructive dialogue with teaching staff and each other about the feedback they receive. 

Self and peer feedback demonstrate the interdependence of staff and student responsibilities. These kinds of feedback need careful induction by tutors, but can then maximise students’ responsibility for and understanding of their own work (and others’ work) in relation to desired outcomes. Self and peer feedback also help to reduce reliance on and deference to teaching staff, and activate students as resources for each other. 

4.5 
Timeliness, meaningfulness and clarity

These are the central tenets of feedback practice. 

Timeliness of feedback is essential, if it is to be related to subsequent occasions for learning, such as assessment submissions. Departments should keep the following in mind when determining the turnaround period: 
· Feedback on a given piece of work can more effectively feed into the next if it is received before the next is undertaken, allowing students the time and space to think about how and whether to incorporate it. 

· If students are to plan their time so as to incorporate feedback into their subsequent work, they need to know when to expect the feedback and these dates needs to be honoured. (This requires students to submit work on time, and attend sessions where feedback is given or received.) 

In the situations where teaching, creation and feedback happen concurrently or in a more interconnected fashion (for example, within a single tutorial), departments should consider how students understand what to take away as feedback, and how students and staff manage students’ progress.

Moreover, feedback needs to be clear, meaningful and forward looking: it should not simply (or necessarily) inform students when they are ‘right’ or ‘wrong’ but help them to understand the nature of their work in relation both to their own objectives and the course objectives, and how they could improve. It is important to that students share, or can access, the terms of reference used in the feedback, and that these relate to the assessment criteria. For work that will be summatively assessed, feedback functions best before any final submission, permitting students to reflect and work further on a piece of work before any final submission. 

4.6 
Alignment with learning outcomes and assessment criteria

For feedback to be effective, it needs to be aimed at the difference between intended (by teacher and students) and achieved (by students) learning outcomes, and assessment criteria. Students need to be aware of all these, and teaching practice should help with this. Feedback based on well-designed learning outcomes makes sure that both teaching staff and students not only focus on content but, as importantly, on how this content is presented by the student in line with the intended learning outcomes. 

In the case of an essay, this may be feedback on how a student has analysed, synthesised, critiqued summarised and otherwise marshalled their content. In the case of practice, feedback may not only focuses on practice, but on tacit understand, engagement and purpose. 

Giving students feedback on the difference between intended and realised learning outcomes helps students to acquire and refine fundamental disciplinary and generic skills that are important both within and beyond academic environments. This is also important in terms of Personal Development Planning.

4.7 
Experimentation and cross-fertilisation

While consistency of practice is important, this should not restrain teaching staff from devising and discussing novel ways of giving feedback that are consonant with the nature of their discipline so that fresh and effective ways are found that can help students with their learning. It is also important that departments share cutting-edge feedback practices with one another so that the whole institution benefits from forward-looking thinking in terms of feedback. GLEU will continue to act as a hub for cross-fertilization through its departmental liaison work at the interface between local, disciplinary realities and the wider institutional communities and structures.

5. 
Enactment

There is huge and beneficial variety across Goldsmiths in terms of feedback practices. Although it is difficult to give rigid prescriptions in terms of the enactment of the principles outlined above, it is appropriate to establish College guidelines in relation to departmental feedback practices. 
However, departments need to respond to this Policy by establishing departmental norms that are both appropriate for their discipline and conform to the overall College guidelines. These should be included in a report in which they detail, both at undergraduate and graduate levels, how they are currently interpreting and putting into practice each aspect of this Policy and the changes they intend to introduce in order to respond to the guidelines. These need to be submitted to the Pro-Warden (Students and Learning Development) by Heads of Department by 31st January 2011. For any of the feedback principles that have not yet been enacted or do not conform with College guidelines, departments need to clearly indicate when and how, by 31st July 2011, they intend to complete the enactment process. There should be deadlines for each stage, so that from the beginning of 2011/12, all feedback principles are in use across Goldsmiths. Enactment must incorporate all principles of the Policy. 

However, the principle dealing with timeliness, meaningfulness and clarity is considered to be crucial for effectiveness and is very central to students’ preoccupations. It therefore needs enacting by 31st January 2011.

6.
The way forward and support

In all respects, GLEU will support departments in their enactment of the Feedback Policy. Departments are strongly encouraged to work with GLEU in thinking about and enacting their feedback practices. GLEU can offer hands-on, on-site support to all departments that ask for assistance. As importantly, colleagues are invited to independently start conversations within and across departments in the pursuit of the most effective practices. The database gathered by GLEU about feedback practices can act as a useful starting point for such conversations (http://www.gold.ac.uk/gleu/projects/feedbackatgoldsmiths/).

Some examples of recent research on feedback in higher education can be found on the GLEU website http://www.gold.ac.uk/gleu/resources/feedback
GLEU can be contacted for assistance with forms of self, peer and collective feedback, and/or using technology.
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� Adapted from: Light, G., Cox, R. and Calkins, S. (2009). Learning and Teaching in Higher Education: The Reflective Professional. London: Sage (p216)





� http://www.gold.ac.uk/gleu/resources/assessment/cohnfeedback/





L:\Quality_Affairs\Learning and Teaching Quality Committee\papers for AB\18 & 19\10-492Feedback-policy.doc
PAGE  

