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Guide to Student Module Evaluations 2022-23 

1. Background 

Goldsmiths is committed to listening and responding to the student voice. Module evaluation 

is an important means by which students can express their views about their educational 

experience, and support us in making meaningful change to support learning enhancement 

and promote inclusive learning. 

Drawing upon best practice in the College and the sector, in 2019-20 a new College wide 

approach to student module evaluation was developed which aimed to provide a more 

coherent and consistent system of gathering and engaging with student feedback at the 

module level and ‘closing the feedback loop’ via the Student Module Evaluation Response 

Form (SMERF). 

2. Aims 

The introduction of core module evaluation questions and a SMERF is aimed to improve 

consistency in feeding back to students, and provide an audit trail and evidence base for 

internal and external reporting purposes such as quality assurance mechanisms and the 

Teaching Excellence Framework (TEF) narratives. 

Student evaluations should be interpreted carefully and not taken as the only way to 

determine the ‘quality’ of a module. Other evidence includes: 

• A review of what students have learned (as indicated by exam performances, for 
example); 

• Staff’s own experiences in teaching a module; 

• Peer observations and; 

• Discussion with colleagues. 
 

The College does not use student module evaluation to monitor the quality of teaching of 
individual members of staff. Module evaluation findings shared via the SMERF are used to 
inform review and planning cycles, and for identifying College-wide trends and/or 
recommendations only. 
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3. Outline of the Process 

Goldsmiths’ academic departments retain primary control over module evaluation. However, 

departments are expected to follow these guidelines when running a module evaluation 

survey. The process is not intended to be prescriptive, but rather provide information and 

guidance gathered from internal and external best practice. 

• Heads of Department should ensure that Module Evaluation takes place for all taught 
provision within their department and that it is operated in a consistent and 
transparent way. They should nominate a specific member of staff to co-ordinate and 
administer the process, for example a Module Evaluation representative or the Chair 
of the Departmental Learning and Teaching Committee (DLTC). 
 

• Module Evaluation must take place at least once in each academic session. Many 
departments choose to do this at the end of the assessment period. However, it can 
be useful to carry out module evaluations in class at the mid-point, as well as at the 
end of the teaching period, to ensure fuller student engagement and so any 
immediate action in response to feedback received can be taken to the benefit of 
students currently enrolled.  
 

• Module Evaluation Forms may be presented on any platform or medium that 
departments prefer (paper and/or online). 
 

• The ten core questions agreed by the College should be included in all module 
evaluations in addition to any other questions departments may wish to include. The 
core questions for 2022-23 are listed in the “Designing module evaluation forms” 
section and in Appendix 1.  
 

• Departments are encouraged to evaluate the core questions using a 5 point Likert 
scale (5= Definitely agree, 4=Mostly agree, 3= Neither agree nor disagree, 2= Mostly 
disagree, 1= Definitely disagree). 

• It is recommended that Departments make module evaluation data available to 
module convenors as soon possible to avoid any delay in completion of SMERFs, 
closing the feedback loop to students and actioning any changes required. 
 

• Following the completion of module evaluation, module convenors should review the 
student feedback and complete a Student Module Evaluation Form (SMERF) for 
each module evaluation summarising the feedback received and outlining any 
proposed action in response to it. A sample SMERF is provided in Appendix 1. 
 

• Completed SMERFs should be routinely considered by the Departmental Learning 
and Teaching Committee (DLTC), which should be satisfied that there are no urgent 
issues requiring immediate resolution or escalate issues as necessary. Feedback 
should also inform the Department Development Plan (DDP), along with other forms 
of student feedback which inform this process.  
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• The qualitative summary response of the SMERF (page 2) should be posted on 
learn.gold for the associated and proceeding year’s cohort of students to summarise 
the feedback received on the module and outline what action will be taken. 
 

• A copy of the full SMERF should be uploaded to the Module Evaluation SharePoint 
site. The Quality Office1

 will use information from SMERFs to inform review and 
planning cycles and to report general themes and/or recommendations centrally to 
College committees. Central oversight is essential to ensure Goldsmiths’ quality 
assurance processes are operationally robust and effective, and implemented fully as 
approved by Academic Board. 
 

• Departments have discretion as to whether SMERFs should be signed off by their 
DLTC before sharing with students and the Quality Office. However, it is considered 
good practice to get SMERFs approved by the DLTC before sharing.  

5. Module Evaluation Results 

Module convenors are required to complete a SMERF for all module evaluations even for a 
module evaluation where no student response has been received. In that instance, the 
module convenor is not required to identify any actions but to note in the SMERF that no 
student response has been received. Caution must be exercised when summarising and 
acting upon student feedback where the response rate is low, as the sample size may not 
be representative of the entire cohort.  

6. Module Evaluation Timeline 

6.1 Autumn Term modules 

By mid-November: Academic departments should confirm their module evaluation 
processes via their Departmental Learning and Teaching Committee (DLTC) and 
Departmental Board. Students should be involved in these discussions. Items that should 
be considered include: 

• Optional questions to be used in addition to the core question set; 

• Release date to students; 

• Process of gathering module evaluation; 

• Methods of student engagement. 
 

 

1 The Quality Office manages and oversees policies and procedures to assure the standards of its awards and 
the quality of learning opportunities and to support the enhancement of learning and teaching. As part of the 
mechanism to ensure key quality assurance processes are complete the Office has the responsibility to 
oversee the module evaluation process across the College. 
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By end of November: Departments (especially programme leads and module convenors) 
should begin communicating with students about the module evaluation process and 
promoting engagement.  
 
November to December:  

• Module level feedback to be collated and analysed; 

• Completion of the SMERF for each module. 
 
End of December/middle of January: 

• Return of SMERFs to the DLTC for consideration; 

• All available SMERFs (Qualitative summary – part 2 only) to be posted on module 
learn.gold pages, with students invited to offer further comment on the summary; 

• Completed SMERFs to be uploaded to the Module Evaluation SharePoint site for the 
Quality Office to review for the consideration of College’s Learning, Teaching and 
Student Experience Committee (LTSEC)2. 

6.2 Spring Term modules 

By end of February: Departments (especially programme leads and module convenors) 

should begin communicating with students about the module evaluation process and 

promoting engagement.  

February to March: 

• Module level feedback to be collated and analysed; 

• Completion of the SMERF for each module. 
 

End of April/beginning of May: 

• Return of SMERFs to the DLTC for consideration; 

• All available SMERFs (Qualitative summary – part 2 only) to be posted on module 
learn.gold pages, with students invited to offer further comment on the summary; 

• All available SMERFs following the last submission to be uploaded to the Module 
Evaluation SharePoint site for the Quality Office to review for the consideration of 
LTSEC. 

 

2 The Learning, Teaching and Student Experience Committee (LTSEC) is the key strategic committee of 
Academic Board responsible for developing and promoting the College’s approaches to enhancing the student 
experience, and for encouraging the internal sharing of good practice with respect to student experience 
including, student voice, wellbeing, retention and engagement. 
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6.3 Summer Term modules 

By end of May: Departments (especially programme leads and module convenors) should 

begin communicating with students about the module evaluation process and promoting 

engagement.  

May to June: 

• Module level feedback to be collated and analysed; 

• Completion of the SMERF for each module. 
 
End of September/beginning of October: 

• Return of SMERFs to the DLTC for consideration; 

• All available SMERFs (Qualitative summary – part 2 only) to be posted on module 
learn.gold pages, with students invited to offer further comment on the summary; 

• All available SMERFs following the last submission to be uploaded to the Module 
Evaluation SharePoint site for the Quality Office to review for the consideration of 
LTSEC. 

7. Designing Module Evaluation Forms   

7.1 General features of the form 

Appendix 2 shows the general layout of the form. This is the recommended template as it 

has been designed with student accessibility needs in mind. In addition to the standard 

introductory statement, Departments may wish to add further instructions at the start of 

forms depending on the method of presentation chosen, i.e., paper or online. After inserting 

the questions (i.e., the core questions listed below and any additional department-specific 

questions) a standard concluding statement should be included (as shown in Appendix 2). If 

you are using an online system (such as Qualtrics, learn.gold or Microsoft Forms), it might 

not be possible to follow the recommended design exactly, but please follow it as closely as 

you can. 

7.2 Core questions 

The College has agreed ten core questions which should be included in all module 

evaluations. They are scale questions; which students respond to using a rating or Likert 

scale. They do not have to appear in a block together and they can appear in any order 

amongst department-specific questions. Depending on when you conduct your module 

evaluations, you may wish to use the core questions set either mostly in the past or present 

tense.   
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Core questions (mostly in the past tense) 

1. The module was intellectually challenging. 

2. My knowledge and skill in the subject area has significantly increased because of this 

module. 

3. Assessment requirements for this module were clear. 

4. The amount of assessment for this module is fair.  

5. The module was well organised.  

6. The module delivery modes (e.g. wholly in person, blended, online) suited my 

learning needs. 

7. The learn.gold page and other digital learning resources for this module supported 

my learning well. 

8. The module content included diverse perspectives. 

9. Teaching on the module was accessible. 

10. Overall, I am satisfied with this module.  

Core questions (mostly in the present tense) 

1. The module is intellectually challenging. 

2. My knowledge and skill in the subject area is being significantly increased because of 

this module. 

3. Assessment requirements for this module are clear. 

4. The amount of assessment for this module is fair.  

5. The module is well organised.  

6. The module delivery modes (e.g. wholly in person, blended, online) suits my learning 

needs. 

7. The learn.gold page and other digital learning resources for this module supports my 

learning well. 

8. The module content includes diverse perspectives. 

9. Teaching on the module is accessible. 

10. Overall, I am satisfied with this module.  

Likert scale 

5 = Definitely agree 
4 = Mostly agree 
3 = Neither agree nor disagree 
2 = Mostly disagree 
1 = Definitely disagree 
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7.3 Why were these chosen as core questions? 

Questions 1 and 2 were chosen because the pilot subject-level TEF revealed a need for 

more evidence of “rigour and stretch”.   

Question 3 was chosen because in over 50 module evaluation forms surveyed from 

Goldsmiths and other universities, all included an item on assessment and feedback. 

Amongst the two assessment questions in the Assessment and Feedback section of the 

NSS 2021, Goldsmiths scored lowest on question 8: “The criteria used in marking have 

been made clear in advance.” Rather than focussing only on marking criteria, question 3’s 

scope takes a somewhat broader perspective, asking about the clarity of module 

assessment requirements in general. The University of Wolverhampton found that clarifying 

assessment requirements not only improved students’ academic performance, but also 

helped close their BME attainment gap (Cureton et al., 2017). 

Question 4 was chosen because this will provide information to support work relating to 

improving student experiences of assessment. 

Question 5 and 10 were chosen because they are most suited for analysing cross-College 

patterns and trends.  

Question 6 was chosen to help identify where the modes of delivery for specific 

programmes or modules can be reviewed as part of the Comprehensive Curriculum Review 

(CCR). 

Question 7 was chosen to understand where there might be issues relating to learning and 

organisation, learning resources and digital delivery. These areas will be looked at for CCR 

and addressing NSS responses. 

Question 8 and 9 were chosen because it relates to equality and inclusion, which are values 

that have always been important to Goldsmiths and are a central element of the College’s 

culture. 

7.4 Department-specific questions 

Departments can add as many additional questions to the core set as necessary. However, 

it is recommended to keep module evaluation forms as short as possible, since the longer 

the form, the lower the response rate (RNL & Omniupdate, 2019). 

You can compose your own questions and/or select or adapt questions from the bank 

provided in Appendix 3). Appendix 4 provides some tips on writing questions (adapted from 

Teaching and Learning Services, McGill University, 2018).  
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Departments should avoid using the same questions used in the National Student Survey 

as this could be seen to be ‘inappropriately influencing’ results. The OfS states that 

“inappropriate influence should not be exerted in respect to the NSS, and that this 

includes… combin[ing] the NSS with any other surveys” 

(https://www.officeforstudents.org.uk/for-students/national-student-survey/what-is-

inappropriate-influence/). 

8. Methods of promoting student engagement  

• Support and promotion by Departmental Student Coordinators (DSC) and 
Programme Representatives; 

• Emails to students from the Head of Department, including details of the module 
evaluation process; 

• Notices in student newsletters; 

• Twitter/Instagram/social media; 

• Discussion at Staff-Student Forums and other departmental meetings; 

• Promotion by module and programme leaders; 

• Module tutors to set aside 10-15 minutes of a class for students to complete. 

9. Methods of gathering module feedback  

It is recommended that module feedback is gathered via Moodle Surveys (on learn.gold) or 

via Microsoft Forms as these systems come free of charge to departments and can be set 

so that respondents’ identities remain anonymous. They allow easy downloading, storage 

and analysis of Likert scale responses and written comments. TaLIC will support 

departmental staff to design and use forms on these platforms. If departments elect to use 

any other systems, such as Qualtrics or paper-based forms, they will be responsible for 

covering any additional costs incurred.  

It is recommended that staff not only directly talk to their students about the importance of 

completing module evaluation surveys, but also of the existence and purpose of the 

SMERF. The SMERF is designed to help communicate to students that their feedback is 

taken seriously and will be acted upon. Nonetheless, to be effective, lecturing staff must 

communicate directly with students about the SMERF, emphasising its role, importance and 

where and when it can be accessed. 

10. Student Module Evaluation Response Form (SMERF) 

There is an urgent need to close the feedback loop at Goldsmiths. Communicating to all 

students how feedback received is considered and how actions identified have been 

implemented is paramount. Question 25 in the National Student Survey (‘It is clear how 

https://www.officeforstudents.org.uk/for-students/national-student-survey/what-is-inappropriate-influence/
https://www.officeforstudents.org.uk/for-students/national-student-survey/what-is-inappropriate-influence/
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students’ feedback on the course has been acted on’) demonstrated the highest level of 

dissatisfaction among students, with only 36% of students in NSS 2021 agreeing to the 

statement, which has decreased 3.4 percentage points (8.63%) from the previous year. 

The introduction of the Student Module Evaluation Response Form (SMERF) is intended to 

help close the feedback loop on module evaluations. The use of such forms is widely 

considered baseline good practice in HE (e.g., Williams and Brennan, 2004). 

Once module evaluation is complete, module convenors should review the student 

feedback and complete the SMERF. On the SMERF, module convenors should summarise 

the feedback on general module features, not the performance of individual teaching staff, 

and outline any proposed actions in response to it.  

The completed SMERF should be passed onto your Departmental Business Manager 

(DBM) or senior administrator who will in turn share it with the Quality Office by uploading to 

the Module Evaluation SharePoint site. The qualitative summary response from page 2 of 

the SMERF should be made available to students as soon as practically possible after the 

module evaluation has been completed. It is left to each department to determine the 

precise date of release, depending on their own administrative processes. Page 2 of the 

SMERF should be uploaded onto the first section of the learn.gold area for the associated 

year’s module. It is also good practice to ensure that the student portion of the form is 

retained on the proceeding year’s learn.gold course area when this is copied over. By 

copying SMERFs over, the proceeding year’s students can see the response to the 

previous cohort of students’ feedback. 

10.1 Tips on filling in page 2 of the SMERF 

Don’t feel the need to respond to every student comment. Pick out the main trends. 

There can be a tendency to focus overly on negative comments. Spend as much time filling 

in the first section on what the students appreciated most as well as the second section on 

suggestions for developments. 

Do not promise too much in the final section on actions in response to their feedback. There 

will be some suggested changes that are under your immediate control. However, there will 

be many that you will need to discuss with your colleagues first. If that is the case, state that 

you will raise it in the relevant committee (i.e., Staff Student Forum or Departmental 

Learning and Teaching Committee). 

Share page 2 of the SMERF with your students as soon as you can, depending on each 

department’s internal administrative and committee processes. Ensure that you 

communicate very clearly to students when SMERFs will be made available to them. 
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If any of the module developments suggested by students require approval for minor or 

major module amendments, please be mindful of the deadlines for submission to the 

Programme Scrutiny Sub-Committee (PSSC). Generally speaking, the deadline for major 

amendments is around the end of October and the deadline for minor amendments is 

around mid-January.  



 

 

Page 11 of 21 

Guide to Student Module Evaluations 2022-23 

Goldsmiths, University of London 

11. References 

Arbuckle, J., & Williams, B. D. (2003). Students’ perceptions of expressiveness: age and 

gender effects of teacher evaluations. Sex Roles, 49(9), 507-16. 

Bell, A. R. and Brooks, C. (2016). What makes students satisfied? A discussion and 

analysis of the UK’s National Student Survey. Journal of Further and Higher Education. 

ISSN 1469-9486 

Bennett, L. and Nair, C.S. (2010), “A recipe for effective participation rates for web‐based 

surveys”, Assessment & Evaluation in Higher Education, Vol. 35 No. 4, pp. 357-365.  

Benton, S.L., Webster, R., Gross, A.B. and Pallett, W.H. (2010), An Analysis of IDEA 

Student Ratings of Instruction Using Paper versus Online Survey Methods 2002-2008 Data, 

The IDEA Technical Center. 

Boring A. (2015). Gender biases in student evaluations of teachers. Document de travail 

OFCE 13. Paris, France: OFCE. 

Boring, A., Ottoboni, K., & Stark, P. B. (2016). Student evaluations of teaching (mostly) do 

not measure teaching effectiveness. Science Open Research. DOI: 10.14293/S2199-

1006.1.SOR-EDU.AETBZC.v1 

Cureton, D., Groves, M., Day, P. and Williams, C. (2017) Supporting student success: 

strategies for institutional change; University of Wolverhampton. Institutional Report for the 

‘What Works? Student Retention & Success’ initiative. London: Paul Hamlyn Foundation. 

Available at: https://www.phf.org.uk/wp-content/uploads/2017/04/University-of-

Wolverhampton-final.pdf (Accessed: 5 November 2019). 

Goodman, J., Anson, R. and Belcheir, M. (2015), “The effect of incentives and other faculty-

driven strategies to increase online student evaluation response rates”, Assessment & 

Evaluation in Higher Education, Vol. 40 No. 7, pp. 958-970, doi: 

10.1080/02602938.2014.960364. 

Johnson, V. E. (2003). Grade inflation: a crisis in college education. New York: Springer-

Verlag. 

MacNeil, L., Driscoll, A., & Hunt, A. N. (2015). What’s in a name: exposing gender bias in 

student ratings of teachers. Innovative Higher Education, 40(4), 291-303. 

RNL & Omniupdate (2019). 2019 e-expectations trend report. Accessed on omiupdate.com. 



 

 

Page 12 of 21 

Guide to Student Module Evaluations 2022-23 

Goldsmiths, University of London 

Williams, R. and Brennan, J. (2004). Collecting and using student feedback Date: A guide to 

good practice. Higher Education Academy, York, UK 

  



 

 

Page 13 of 21 

Guide to Student Module Evaluations 2022-23 

Goldsmiths, University of London 

Appendix 1: SMERF template  

Part 1: Student Module Evaluation Response Form (SMERF) 2022-23 

The purpose of this form is to capture key information from the module evaluation process 

to use as a record for annual evaluation reporting and to share updates and propose actions 

with students.   

Please email the whole completed form to your DBM (who will pass it onto the Quality 

Office) and share Part 2 below with your students by loading it into the first section of the 

learn.gold course area for their module. Also, ensure that the student portion of the form is 

retained on the proceeding year’s learn.gold course area when this is copied over. 

Key information 

Key information Please fill in the details below 

Module code  

Module title  

Programme  

Department  

Number of students enrolled on module  

Number of students responding to evaluation 

survey 

 

Percentage of students responding to evaluation 

survey 

 

At what point of delivery did students complete 

module evaluation? (Please tick the appropriate 

option box.) 

Around mid-point of teaching ☐ 

Toward the end of teaching ☐ 

Date this form was completed  

Mean satisfaction scores for core questions 

Core Questions Mean scores  

The module was intellectually challenging.  

My knowledge and skill in the subject area has significantly 

increased because of this module. 
 

Assessment requirements for this module were clear.  

The amount of assessment for this module is fair.  

This module was well organised.  

The module delivery modes (e.g. wholly in person, blended, 

online) suited my learning needs. 
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Core Questions Mean scores  

The learn.gold page and other digital learning resources for 

this module supported my learning well. 
 

The module content included diverse perspectives.  

Teaching on the module was accessible.  

Overall, I am satisfied with this module.  

Part 2: Student Module Evaluation Response Form (SMERF) 2022-23 

Details Please fill in below 

Module code  

Module title  

Date  

Some of the 

things you 

appreciated 

were: 

 

Some of your 

suggestions 

for further 

development 

were: 

 

Here’s what 

we propose to 

do: 
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Appendix 2: Format for module evaluation forms 

Module Evaluation Form 

Department of… 

Module title: 

Degree programme: 

Date: 

Thank you for taking the time to complete this module evaluation. Your feedback matters – 

it helps us to sustain and enhance teaching excellence at Goldsmiths.  

Your anonymity is ensured – no-one can tell who completed which form.   

Please evaluate your module as you would expect your own work to be evaluated. Be 

thorough, respectful and constructive. 

 

[Insert questions here: department-specific and the core questions. 

 

Many thanks again for completing this evaluation. 

What happens to your feedback 

We take your feedback very seriously. Your module convenor(s) will carefully consider your 

feedback and comments before completing a Student Module Evaluation Response Form 

(SMERF). The SMERF will be shared with you on learn.gold. A copy will also be shared 

with the Quality Office for overseeing the College’s quality assurance processes and to 

inform College-wide planning. 
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Appendix 3: Bank of possible additional questions 

In addition to the core questions departments are free to compose their own discipline- or 

programme-specific questions. The questions listed here are provided as a useful resource. 

This bank contains questions that are recommended because they are clearly worded and 

not double loaded. There are 78 questions divided into the 11 categories. The questions are 

largely in the format of stem statements with a Likert scale response: 5 = Definitely agree; 4 

= Mostly agree; 3 = Neither agree nor disagree; 2 = Mostly disagree; 1 = Definitely disagree; 

Not applicable.  

Nearly any Likert-scale question can be accompanied with a comment box, encouraging 

students to explain their response on the scale. In addition, nearly any Likert scale 

statement can be adapted to the format of open-ended questions. For example, “Staff are 

good at explaining things” can be changed to, “In what ways are staff good at explaining 

things? How could they explain things better?” Although, comment boxes and open-ended 

questions can provide invaluable information, they should be used sparingly. The 

completion rate for open-ended sections tends to be, however, significantly lower than for 

Likert scale questions. It should also be noted that students are much more likely to 

complete comment boxes that appear earlier in a questionnaire. 

Teaching on my module 

• Core question: The module was intellectually challenging. 

• Learning activities were integrated effectively into the module. 

• This co-taught module was well coordinated among the multiple instructors. 

• In general, the level of difficulty in this module was appropriate. 

• Module topics were dealt with in sufficient depth. 

• Staff were good at explaining things. 

• Teaching sessions started and finished on time. 

• Staff were enthusiastic about what they were teaching. 

Learning opportunities 

• Core question: My knowledge and skill in the subject area has significantly 
increased because of this module. 

• I had the opportunity to share my ideas and knowledge. 

• I was encouraged to ask questions. 

• As a result of this module, I have improved my speaking skills. 

• As a result of this module, I have improved my writing skills. 

• As a result of this module, I have improved my laboratory skills. (N/A recommended). 

• As a result of this module, I have learned to critically evaluate scientific papers. 
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• After completing this module, I feel prepared for future modules in this programme. 

• This module encouraged me to be creative. 

Engagement 

• In this module, I felt motivated to learn. 

• As a result of this module, I have a greater appreciation for this field of study. 

• This module made an important contribution to my programme of study. 

• Attending class was a valuable use of my time. 

• Approximately how often have you attended the sessions in this module? [0-20%, 21-
40%, 41-60%, 61-80%, 81-100%] 

• Approximately how many hours per week did you devote to this module? [0 -6, 7 -9, 
10 -12, 13 -15, 16 or more] 

Assessment and Feedback 

• Core question: Assessment requirements for this module were clear. 

• Core question: The amount of assessment for this module is fair. 

• The assessments were engaging.  

• The assessments were helpful for my learning. 

• Feedback on module assessments contributed to my learning. 

• I received meaningful feedback on my work. 

• Feedback on my work was given in time to inform the next similar piece of work. 

• The feedback I received helped me understand my grades. 

• The marking on this module has been fair. 

• The assessment methods on this module have been fair.  

• Considering the level and number of credits assigned to the module, the workload 
was appropriate. 

Academic Support 

• I have been able to contact staff on this module when needed. 

• Good advice was available when I needed to make study choices on this module. 

Organisation, Management and Communication 

• Core question: The module was well organised. 

• Core question: The module delivery modes (e.g. wholly in person, blended, 
online) suited my learning needs. 

• Module objectives were made clear. 

• Learning expectations were clearly communicated.  

• Expectations for assessments were provided well in advance.  
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• The module description on learn.gold (Goldsmiths’ Virtual Learning Environment) and 
in the Handbook was accurate.  

• Changes to the module schedule were announced in a timely fashion. 

Learning resources and spaces 

• Core question: The learn.gold (Goldsmiths’ Virtual Learning Environment) 
resources for this module supported my learning well.  

• The module readings contributed to my learning of the subject matter. 

• The module materials were easy to access. 

• The teaching space facilitated interaction between students and the instructor. 

• The teaching space facilitated interaction among students. 

• The lab/classroom was physically accessible. 

• The physical facilities (e.g., classroom, furnishings) were appropriate. 

• The lecture room was satisfactory. 

• The seminar room was satisfactory. 

• The tutorial space was satisfactory. 

• The workshop was satisfactory. 

• The laboratory space was satisfactory. 

• The practice spaces for this module were satisfactory. 

Learning communities 

• There was a collaborative atmosphere in this module. 

• A sense of community was created amongst staff and students on this module. 

Research-Teaching Synergies 

• Students on this module were encouraged to engage in research/practice. (N/A 
recommended) 

• Students on this module were given the opportunity to collaborate with staff on 
research/practice. (N/A recommended) 

• This module was informed by contemporary research/practice.  

• This module was informed by research/practice undertaken by staff. (N/A 
recommended) 

Accessibility, inclusion and diversity 

• Core question: The module content included diverse perspectives. 

• Core question: Teaching on the module was accessible. 

• This module respected differences and diverse perspectives and made all students 
feel welcome.  

• The module content included diverse perspectives. 
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• I felt comfortable sharing my ideas and knowledge. 

• The module readings (e.g., PDFs, e-texts) were offered in an accessible format. (N/A 
recommended) 

• The instructional materials (e.g., visuals) were presented in an accessible format. 
(N/A recommended) 

• The module assessments were offered in an accessible format. (N/A recommended) 

• The module respected diverse ways of learning. 

Student voice 

• Core question: Overall, I am satisfied with this module. 

• I have had the right opportunities to provide feedback on this module. 

• Looking back on the experience, are there any particularly positive or negative 
aspects you would like to highlight? 

• Which aspects of the module did you find most helpful? 

• Which aspects of the module do you think could be improved? 

• Name one thing we are not doing that you would like us to do. 

• Name one thing that you would like us to continue doing. 

• Name one thing that you would like us to stop doing. 

• Please include any additional comments you may have. 
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Appendix 4: Tips when writing module evaluation questions 

General 

• Avoid long, complex questions that are subject to misinterpretation. 

• When using rating (or Likert) scale questions, make the values and order 

consistent. 

• Use “short answer” questions sparingly. While they often give you the most valuable 

insights, too many can make forms time-consuming to complete and thus off putting 

to students. 

• Use gender-neutral language (e.g., “their” or “they” instead of “his/her” when 

referring to an individual).  

Specific 

1. Avoid double-loaded questions.  

Instead of: “The activities in class and the video assignment helped me learn.” 
 
Ask two questions: 
“The activities in class helped me learn.” 
“The video assignment helped me learn.” 

2. Ask about student learning rather than enjoyment. 

Instead of: “I enjoyed the video assignment.” 
Ask: “The video assignment helped me learn.” 

3. Match the answer options to the question type.  

Instead of: “Did the video assignment help you learn?”  
Ask: “The video assignment helped me learn.”  

4. Use language that your students will understand. 

Instead of: “The activities in class (e.g., think-pair-share, one-minute papers) helped 
me learn.” 
Ask: “The activities in class (e.g., talking with a partner, writing reflections at the end 
of class) helped me learn.” 

5. Phrase statements in the positive.  

Instead of: “I did not find the peer review exercise helpful.” 
Ask: “I found the peer review exercise helpful.” 
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6. Be precise about the terms used in your question. 

Instead of: “I attended class on a regular basis.” 
Ask: “Approximately how often have you attended the classes in this module?” (0-
20%, 21-40%, 41-60%, 61-80%, 81-100%) 

Do not ask questions that may compromise student anonymity.  
Do not ask questions such as: “What grade did you receive on your coursework?” 
Ask questions that your students are well-placed to answer. 

Instead of: “The instructor has up-to-date knowledge of the subject matter.” 
Ask: “The instructor incorporated current events in the module content.” 

7. Be specific about the feedback you want so that you can act on it. 

Instead of: “What did you think about the module?” 
Ask specific questions such as: “Identify one thing that would improve the module.” 

8. Refer to students in the first person to make the questions more meaningful. 

Instead of: “Students had the opportunity to share their ideas and knowledge.” 
Ask: “I had the opportunity to share my ideas and knowledge.” 

9. Avoid expressions that everyone (e.g., "Sometimes I am happier than I am at 

other times") or no one (e.g., "I am always furious") will endorse.   

10. Avoid double negatives (e.g., “It is not a good idea to never do x”). 

11. Avoid trendy or faddy expressions and colloquialisms. 


	1. Background
	Goldsmiths is committed to listening and responding to the student voice. Module evaluation is an important means by which students can express their views about their educational experience, and support us in making meaningful change to support learn...
	Drawing upon best practice in the College and the sector, in 2019-20 a new College wide approach to student module evaluation was developed which aimed to provide a more coherent and consistent system of gathering and engaging with student feedback at...
	2. Aims
	The introduction of core module evaluation questions and a SMERF is aimed to improve consistency in feeding back to students, and provide an audit trail and evidence base for internal and external reporting purposes such as quality assurance mechanism...
	3. Outline of the Process
	Goldsmiths’ academic departments retain primary control over module evaluation. However, departments are expected to follow these guidelines when running a module evaluation survey. The process is not intended to be prescriptive, but rather provide in...
	5. Module Evaluation Results
	6. Module Evaluation Timeline
	6.1 Autumn Term modules
	6.2 Spring Term modules
	6.3 Summer Term modules

	7. Designing Module Evaluation Forms
	7.1 General features of the form
	7.2 Core questions
	Core questions (mostly in the past tense)
	Core questions (mostly in the present tense)
	Likert scale

	7.3 Why were these chosen as core questions?
	7.4 Department-specific questions

	8. Methods of promoting student engagement
	9. Methods of gathering module feedback
	10. Student Module Evaluation Response Form (SMERF)
	10.1 Tips on filling in page 2 of the SMERF

	11. References
	Appendix 1: SMERF template
	Appendix 2: Format for module evaluation forms
	Module Evaluation Form
	Department of…


	Appendix 3: Bank of possible additional questions
	Teaching on my module
	Learning opportunities
	Engagement
	Assessment and Feedback
	Academic Support
	Organisation, Management and Communication
	Learning resources and spaces
	Learning communities
	Research-Teaching Synergies
	Accessibility, inclusion and diversity
	Student voice

	Appendix 4: Tips when writing module evaluation questions
	General
	Specific


