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Introduction and OverviewSupporting the development of Exceptional Teachers for World Class Schools

The Partnership believes that to achieve this vision and to make a difference to the life chances of young people, it needs to be committed to:  

· Promoting Reflection:  to develop a strong sense of identity that is built upon a close connection between research and experience.  
· Recognising Inclusivity: to be rights-respecting and recognise and challenge the political, social, economic and cultural dimensions of practice. 
· Celebrating Creativity: to take informed risks and use imaginative and innovative strategies to support learning.  
· Developing Confidence and Engagement: to participate fully in steering the course of the profession locally, nationally and globally. 



This booklet is designed to support the student-teacher, mentor and university tutor in assessing progress and setting targets for students on all Teacher Education Programmes led by Goldsmiths, University of London. 

The content is constructed from the Teachers’ Standards that were first published by the Department for Education in 2012. It is supported by materials produced by the University Council for the Education of Teachers (UCET) and the Higher Education Academy. Since its inception in 2012, the content has evolved in consultation with university tutors, steering and strategic groups and as a result of feedback from external bodies such as External Examiners and OFSTED.  

As well as key paperwork to support tutors, students and mentors, the booklet includes the grade descriptors for each of the three assessment phases. These are designed to exemplify what engaging with the Teachers’ Standards looks like at Minimum, Expected and Exceeding levels at each stage of the programme. These should be used at the end of each Assessment Phase to provide a final grade as well as being used to inform ongoing progress and set targets. 

The grades 3, 2,1 will be used for each assessment phases. With Grade 3 indicating a student is meeting minimum expectations and Grade 1 indicating a student is exceeding the expectations.


Expectations

Students are expected to use this booklet to track their progress across the PGCE (QTS) programme. Through highlighting and annotating the grade descriptors, they will be able to self-assess and from the start will be engaged in the process of setting relevant and meaningful targets to support their professional learning.
At the end of each Assessment Phase, students will be expected to demonstrate the extent to which they are meeting the descriptors. This will be recorded on the Standards Progress Record, and the evidence to support this will be collated in their Professional Development Portfolio (PDP). This will be reviewed by the University Tutor and/ or School Mentor as appropriate.

University Tutors and Mentors are expected to be familiar with this document and support the students in using it. The content needs to be referred to directly when discussing the progress of student teachers.



















[bookmark: Part_A:_Information_about_the_Teachers’_][bookmark: _bookmark0][bookmark: _Toc519692686]Part A: Information about the Teachers’ Standards


1. [bookmark: _Toc519692687]Teachers’ Standards Part One: Teaching
A teacher must:

	1 Set high expectations which inspire, motivate and challenge pupils

	· establish a safe and stimulating environment for pupils, rooted in mutual respect
· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions
· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.

	2   Promote good progress and outcomes by pupils

	· be accountable for pupils’ attainment, progress and outcomes
· plan teaching to build on pupils’ capabilities and prior knowledge
· guide pupils to reflect on the progress they have made and their emerging needs
· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching
· encourage pupils to take a responsible and conscientious attitude to their own work and study.

	3 Demonstrate good subject and curriculum knowledge

	· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings
· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship
· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject
· if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics
· if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.

	4   Plan and teach well-structured lessons

	· Impart knowledge and develop understanding through effective use of lesson time
· promote a love of learning and children’s intellectual curiosity
· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired
· reflect systematically on the effectiveness of lessons and approaches to teaching
· contribute to the design and provision of an engaging curriculum within the relevant subject area(s)
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	5   Adapt teaching to respond to the strengths and needs of all pupils

	· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively
· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these
· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development
· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and can use and evaluate distinctive teaching approaches to engage and support them.

	6	Make accurate and productive use of assessment

	· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements
· make use of formative and summative assessment to secure pupils’ progress
· use relevant data to monitor progress, set targets, and plan subsequent lessons
· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.

	7 Manage behaviour effectively to ensure a good and safe learning environment

	· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both inclassrooms and around the school, in accordance with the school’s behaviour policy
· have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards
consistently and fairly
· manage classes effectively, using approaches which are appropriate to pupils’ needs to involve and motivate them
· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.

	8   Fulfil wider professional responsibilities

	· make a positive contribution to the wider life and ethos of the school
· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support
· deploy support staff effectively
· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues
· communicate effectively with parents regarding pupils’ achievements and well-being.




Part Two: Personal and Professional Conduct

	
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.

Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:
· treating pupils with dignity, building relationships rooted in mutual respect, and always observing proper boundaries appropriate to a teacher’s professional position having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions showing tolerance of and respect for the rights of others
· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs
· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.

Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality.

Teachers must understand, and always act within, the statutory frameworks which set out their professional duties and responsibilities.


Source: https://www.education.gov.uk/publications/eOrderingDownload/teachers%20standards.pdf







2. [bookmark: 2._Goldsmiths_Teachers’_Standards_Grade_][bookmark: _bookmark1][bookmark: _Toc519692688]Goldsmiths Teachers’ Standards Grade Descriptors

	Part One: Teaching

	1. Set high expectations which inspire, motivate and challenge pupils

	AP1 3
	AP1 2
	AP1 1
	
	

	
	AP2
3
	AP2
2
	AP2
1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They recognise how the class teacher creates an atmosphere conducive to learning and can promote this, with
support, in their practice. They recognise the need to set appropriately high expectations, believing that all pupils have the potential to make progress. They are developing the ability to build a rapport with some individuals and groups. They show an understanding of the appropriate professional values and respect for pupils, colleagues, parents and carers and are seen to support the ethos of the school.
	They can encourage pupils to participate and contribute in an atmosphere conducive to learning. They set
high expectations, believing that all pupils have the potential to make progress. They have developed a rapport with a range of individuals and groups. Most pupils are engaged in their learning. They demonstrate professional behaviour, respect for pupils, colleagues, parents and carers and support the ethos of the school.
	They are reliable in encouraging pupils to participate and contribute in an atmosphere conducive to learning. They
consistently set high expectations of pupils and can evidence this through clear reflection. They are respected by learners and effectively promote pupils’ resilience, confidence and independence when tackling challenging activities. Because of this most learners are enthused and motivated to participate. They consistently demonstrate professional behaviour, respect for pupils, colleagues, parents and carers and support the ethos of the school and have taken on additional responsibilities for this where appropriate.
	They draw on a range of strategies to promote an atmosphere conducive to learning. They consistently set
high expectations of pupils in their different training contexts. They are well respected by learners and effectively promote pupils’ resilience, confidence and independence when tackling challenging activities. Because of this, most learners are enthused and motivated to participate. In their different training contexts, they have shown a confident understanding of how they might support the ethos of the school and have taken on additional responsibilities for this for this where appropriate. 
	They consistently encourage pupils to participate and contribute in an atmosphere highly conducive to learning,
drawing on a range of creative and inspiring strategies to support this.
They consistently set high expectations of pupils in different training contexts and have reflected upon this showing how this understanding impacts directly upon their practice. There are high levels of mutual respect between the trainee and pupils. They are very effective in promoting learners’ resilience, confidence and independence when tackling challenging activities. They generate high levels of enthusiasm, participation and commitment to learning. In their different training contexts, they have shown a confident understanding of how they can support the ethos of the school, taking on additional responsibilities for this.  




	2. Promote good progress and outcomes by pupils

	AP1
3
	AP1
2
	AP1
1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3
3
	AP3
2
	AP3
1

	They are aware of their responsibility for the attainment, progress and outcomes of pupils, with support from other professionals. They can produce short-term plans which demonstrate a growing
understanding of pupil progression and take account of prior learning. They understand the place of medium-term planning. They are starting to find opportunities for pupils to reflect on their learning and identify their progress and learning needs. They are developing their understanding of how pupils learn and their teaching strategies generally reflect this. They can evidence that individual or groups of pupils make at least satisfactory progress. 
	They understand how teachers are accountable for the attainment, progress and outcomes of pupils and have taken some responsibility for this with guidance from the usual class teacher or other
professional. They can produce short-term plans which demonstrate a growing understanding of pupil progress and take account of prior learning. With support, they have engaged with medium-term planning and understand how learning can be developed over time.
Their teaching includes opportunities for pupils to reflect upon their learning and opportunities for pupils to be independent and autonomous. They can evidence that most pupils make at least satisfactory progress.
	They assume responsibility for the attainment, progress and outcomes of the pupils they teach with increasing independence. Their planning and teaching demonstrate some understanding of, and provision for pupil progression considering prior achievement. They support pupils in reflecting upon their learning and identifying their progress and emerging learning needs. When planning lessons, they devise suitable opportunities for learners to evaluate and improve their performance. They can explain how effective teaching strategies are informed by an understanding of how pupils learn and offer a rationale for choices made in the context of practice. Consequently, all groups of pupils make at least satisfactory progress.
	With independence, they assume responsibility for the attainment, progress and outcomes of the pupils they teach. They demonstrate a sound understanding of the need to develop pupil learning over time.
Their short and medium-term planning consistently considers the prior learning of the pupils. With growing independence, they use engaging and effective strategies that support pupils in reflecting on learning. They use their knowledge of effective teaching strategies to encourage independent learning and they set appropriately challenging tasks which enable the learners to make progress. As a result, most pupils make good progress.
	They are confident to assume a high level of responsibility for the attainment progress and outcomes of the pupils they teach. They demonstrate confident judgement in planning for pupil progression both within
individual lessons and over time and can articulate a clear and well-justified rationale as to how they are building on prior achievement. They regularly provide pupils with the opportunity to reflect on their own learning and use this, along with other forms of assessment, to inform their future planning and teaching. They can set appropriately challenging tasks, drawing on a sound knowledge of the pupils’ prior attainment which has been obtained through systematic and accurate assessment. As a result, the majority of pupils make very good progress.







	3 Demonstrate good subject and curriculum knowledge

	AP1 3
	AP1 2
	AP1 1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They have appropriate knowledge and understanding of the relevant subject /curriculum area to teach effectively in the age phase for which they are training to teach. They are generally able to respond to
subject-specific questions and can use subject-specific language. They have shown a willingness to extend personal subject knowledge. They have developed an understanding of a range of pedagogical approaches to support leaners in their teaching. They can see some opportunities in their lessons to promote high standards of communication, numeracy, reading and writing for all learners.
	They have sufficiently secure knowledge and understanding of the relevant subject / curriculum areas to teach effectively. They can respond appropriately to subject specific questions which learners ask and use subject-specific language accurately and consistently to help learners develop. They have identified areas of subject knowledge that they need to develop or update and can show that they have made progress on this. They are developing knowledge of how learning progresses within and across the subjects/ curriculum age phases they are training to teach and have started to anticipate pupils’ misconceptions. They recognise the need to develop their pedagogical content knowledge.
They demonstrate an understanding of the need to promote high standards of communication, numeracy, reading and writing.
	They have strong knowledge and understanding of the relevant subject / curriculum areas to teach effectively in the age phase for which they are training to teach. They make use of their strong subject knowledge to
deepen learners’ knowledge and understanding, addressing common errors and misconceptions effectively in their teaching.
They can identify how learning progresses within and across the subject / curriculum age phases they are training to teach, in terms of the development of key concepts and of learners’ common misconceptions.
They recognise the need to extend and update their subject and pedagogical content knowledge as a key element of continuing professional development
They model good standards of numeracy and written and spoken communication in all professional activities.
	They have well developed knowledge and understanding of all the relevant subject / curriculum areas they are training to teach.
They are aware of the need to extend and update their subject, curriculum and pedagogical content knowledge and know how to employ appropriate professional development strategies to further develop these in their early career.
They can articulate how learning progresses within and across the subject / curriculum age phases they are training to teach, in terms of the development of key concepts and learners’ common misconceptions.
They model good standards of numeracy, written and spoken communication in all professional activities and encourage and support learners to develop these skills in their lessons.
	They demonstrate very well- developed pedagogical content knowledge, by anticipating common errors and misconceptions in their planning. They are astutely aware of their own development needs in
terms of extending and updating their subject, curriculum and pedagogical content knowledge in their early career and have been proactive in developing these effectively during their training. They have in-depth subject and curriculum knowledge to plan confidently for progression and to stimulate and capture pupils’ interest. They model very high standards of numeracy and written and spoken communication in all professional activities. They successfully identify and exploit opportunities to develop learners’ skills, in oral communication, reading and writing.





	4. Plan and teach well-structured lessons

	AP1
3
	AP1
2
	AP1
1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They employ a small range of teaching strategies and resources. With support, they plan individual lessons that are appropriately structured. When teaching they generally maintain the pace of learning. They have
begun to adapt teaching to respond to groups of learners. They show some understanding of how homework can sustain progress and set appropriate tasks. They review and reflect on their own planning and are starting to use this to improve their subsequent teaching. They discuss their teaching ideas with colleagues. They can create an environment in which the learners are usually engaged.
	They show a willingness to try out a range of approaches to teaching and learning. They employ a range of teaching strategies and resources. They plan individual lessons that are appropriately structured to
support pupils in developing their knowledge, skills, understanding, interest and positive attitudes. They maintain appropriate pace when teaching and show some awareness of the need to respond flexibly to what is happening in the classroom.
They review and reflect on their own planning and teaching to prepare future activities and tasks which build on and sustain progression in pupils’ learning. 
	They make a positive contribution to the development of curriculum and resources in their placement setting/s. When teaching they consistently maintain the pace of the learning, and can respond flexibly
to what is happening in the classroom, they have the confidence to adapt their teaching to respond to the needs of the learners. They know how to learn from both successful and less effective lessons through their systematic evaluation of their practice, including its impact on learners.
	They work collaboratively with more experienced colleagues, where appropriate, to adapt and
/ or develop the school’s medium-term plans, schemes of work/learning, curriculum. They plan and implement lessons that take account of the needs of groups of learners and individuals, through the setting of differentiated learning outcomes, carefully matching teaching and learning activities and resources to support learners in achieving these intended learning outcomes.  They understand how homework or other out of class work can sustain learners’ progress and consolidate learning and can design and set appropriate tasks.
	They plan lessons that often use well-chosen imaginative, and creative strategies that match individuals’ needs and interests. They are highly reflective in critically evaluating their practice. They can
accurately judge the impact of their practice on individual and groups of learners and can use their evaluation to inform future planning, teaching and learning. They show initiative in contributing to curriculum planning and development and produce effective learning resources in their placement settings.







	5 Adapt teaching to respond to the strengths and needs of all pupils

	AP1 3
	AP1 2
	AP1 1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They are becoming aware of factors that can be potential barriers to achievement and how experienced teachers use a range of strategies to reduce these barriers. They can show instances when they have
deployed these strategies themselves. They show an awareness of how children and young people develop and take account of this in their teaching. They have some understanding of the challenges and opportunities of teaching in a diverse society.
	Working alongside experienced teachers and support staff, in at least one of their classes, they recognize the different needs and strengths of individuals and groups. They begin to adapt their teaching to address those needs and strengths so that learners are supported towards achieving their potential.
They show a growing understanding of how children and young people develop and have begun to take account of this in their planning and teaching.
They reflect and evaluate their teaching, bearing in mind the specific needs of the individuals they are working with. They are starting to understand the needs of all pupils and can show some examples of when they have used teaching approaches and strategies needed to engage and support pupils with specific needs, including EAL and SEND.
	They have a developing understanding of the needs of all pupils and can articulate distinctive teaching approaches and strategies needed to engage and support pupils with specific needs, including EAL
and SEND in at least one of the classes they are responsible for. When the opportunity has arisen, they have used these successfully and are able to evaluate the impact of the adaptations employed, on the progress of individual learners in at least one of the classes they are responsible for.
	They can articulate confidently how their teaching addresses barriers to learning and make use of a range of strategies to ensure all pupils are provided with the opportunity to succeed, in at least one of the classes they
are responsible for.
They recognise the key challenges and opportunities of working in a diverse society and draw upon this knowledge in their teaching, assessment and evaluation.
	In most sessions taught, they can respond to the needs of individuals and groups.
Evaluations and reflections on teaching, both written and articulated, show a clear and confident understanding of this. They use of a range of strategies to promote the engagement and progress of individuals, adapting teaching and being reflective to respond to pupils at point of teaching as well as in planning.
They are clearly aware of the benefits and challenges of working in a diverse society, both in theory and practice, and draw upon their understanding of this in their day to day interactions with pupils.







	6. Make accurate and productive use of assessment

	AP1 3
	AP1 2
	AP1 1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They are becoming familiar with statutory assessment requirements for the subject/curriculum in the age phases they are preparing to teach. They show an awareness of formative assessment (AfL)
and summative assessment strategies designed to support pupils in making progress. With guidance from experienced teachers, they are beginning to monitor pupil progress and maintain accurate records.
They mark pupils’ work and provide feedback to pupils, according to the school policy.
	They are aware of how school and pupil level summative data are used to set targets for groups and pupils. They are aware of National Curriculum levels (or other national benchmarks). They are beginning
to use assessment strategies in lessons, considering the progress of learners as a basis for modifying their teaching and classroom practice. They are starting to monitor pupil progress and maintain accurate records with greater independence. Marking follows the school policy and clearly identifies the next steps for pupils.
	They have a secure understanding of the statutory assessment requirements for the subject / curriculum in the age phases they are preparing to teach and can make broadly accurate assessments
against national benchmarks. Their planning uses a range of formative and summative assessment strategies, designed to support pupils in making progress. They deploy these strategies effectively in lessons, both to evaluate the impact of teaching on the progress of learners and as a basis for modifying their teaching and classroom practice when necessary. They mark pupils’ work constructively and provide appropriate oral feedback to pupils to help them to make progress.
	They can assess pupils’ attainment accurately against national benchmarks. They understand how school and pupil level summative data is used to set targets for groups and individuals and they use this
knowledge to monitor progress in the groups they teach. They employ a range of appropriate formative assessment strategies effectively and can adapt their teaching within lessons considering pupils’ responses. They maintain accurate records of pupils’ progress and use these to set appropriately challenging targets. They assess learners’ progress regularly and effectively both at point of teaching and when marking. They discuss assessments with learners so that learners know how well they have done and what they need to do to improve.
	They can confidently and accurately assess pupils’ attainment against national benchmarks. They use a range of assessment strategies very effectively in their day to day practice to monitor progress
and to inform future planning. They systematically and effectively check learners’ understanding throughout lessons, anticipating where intervention may be needed and do so with notable impact on the quality of learning. They assess learners’ progress regularly and work with them to accurately target further improvement and secure rapid progress.







	7. Manage behaviour effectively to ensure a good and safe learning environment

	AP1 3
	AP1 2
	AP1 1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They are beginning to work within the school’s framework for behaviour. They are aware of some strategies to promote positive behaviour and have begun to apply these, although not necessarily consistently.
They draw on mentor support to identify how to address issues with more challenging classes.
They are beginning to understand the relationship between behaviour and well-planned lessons. They are starting to identify barriers to learning and work with other colleagues to address them, as appropriate. They have demonstrated an ability to form positive relationships with pupils based on mutual respect and tolerance. They are aware of school policies and practices which promote a supportive learning environment.
	They work within the school’s framework for behaviour and can apply rules and routines consistently and fairly. They have high expectations and are aware of some of the strategies that experienced teachers use to
promote positive behaviour. They can apply these appropriately, in the context of the school’s policy using sanctions and rewards, including praise, in order to create an environment supportive of learning. They understand when to seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated.
They recognise: that planning appropriate lessons which challenge learners; teaching using a variety of strategies which address pupils’ needs and employing appropriate assessment strategies all contribute to successful behaviour management.
	Working  alongside experienced teachers and support staff as appropriate, they have high expectations for behaviour and understand a range of strategies that experienced teachers use to promote positive behaviour and apply these effectively, including use of school sanctions and
rewards and use of praise, to create an environment supportive of learning.
They show understanding of how barriers to learning can impact on pupil behaviour and have begun to apply strategies to address these.
They understand that behaviour management is context- dependent and can articulate which factors may contribute to more challenging behaviour being exhibited within their classes.
	They have consistent expectations for behaviour and understand a range of strategies that experienced teachers use to promote positive behaviour and apply these consistently, including use of school sanctions
and rewards and use of praise, to create an environment supportive of learning.
They rapidly adapt to the different circumstances in which they train, working confidently within the frameworks established in different settings and applying rules and routines consistently and fairly.
They manage behaviour effectively so that learners demonstrate positive attitudes towards the teacher, their learning and each other allowing lessons to flow smoothly so that disruption is unusual. They actively seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated.
	They consistently have high expectations and understand a wide range of strategies that experienced teachers use to promote positive behaviour and apply these very effectively, including use of school sanctions, rewards and use of praise, to create an environment highly supportive of learning.
They manage pupil behaviour with ease so that learners display very high levels of engagement, courtesy, collaboration and cooperation. They actively seek additional support in addressing the needs of pupils where significantly challenging behaviour is demonstrated.







	8 Fulfil wider professional responsibilities

	AP1 3
	AP1 2
	AP1 1
	
	

	
	AP2 3
	AP2 2
	AP2 1
	

	
	
	AP3 3
	AP3 2
	AP3 1

	They can build appropriate relationships with various colleagues and have the skills required to work collaboratively. They recognise some of the areas where they have developmental needs.
They recognise the importance of working with support staff and, with help, plans take into consideration how they might be deployed.
They know who to go to for advice about supporting pupils with additional needs and have been responsive to advice and feedback. Personal reflections and evaluations can be seen to impact on practice in a general way. They recognise the importance of communicating with parents and carers in supporting pupils’ achievement and monitoring pupils’ well-being.
	They can build secure professional relationships with various colleagues. Planning considers the role of support staff across all phases of learning. They understand when to ask for information and advice
from specialist staff about individual pupils with specific needs and have done this to support their practice. Targets and feedback on practice are welcomed and responded to positively. In evaluating their own practice, they can identify subsequent or ongoing personal professional development targets and identify opportunities to address and meet these targets. They have communicated with parents and carers when possible, including at parents’ evenings and through written reports. They have contributed to the wider life and ethos of the school.
	They can build effective professional relationships with various colleagues and have demonstrated the skills required to work collaboratively when required to do so. They communicate effectively with
support staff deployed in their lessons, to assist in supporting the progress and achievement of individuals and of groups of pupils. They seek out and are highly responsive to advice from more experienced colleagues.
They have communicated with parents and carers confidently when possible, including at parents’ evenings and through written reports.
They understand and can support the ethos of the school and show an inclination to contribute to the wider life of the school in appropriate ways.
	They are effective in building strong professional relationships with colleagues and demonstrate that they can work well collaboratively when required to do so.
They take responsibility for deploying support staff in their lessons and for seeking advice from relevant professionals in relation to pupils with individual needs.
They are pro-active in terms of their own professional learning and value the feedback they receive from more experienced colleagues, using it to develop their own teaching further. They communicate effectively, both verbally and in writing, with parents and carers in relation to pupils’ achievements and well- being. They assume some responsibility for doing so in response to individual pupils’ emergent needs. They are pro- active in seeking out opportunities to contribute to the wider life and ethos of the school.
	They build strong, professional relationships and demonstrate that they can work collaboratively with colleagues on a regular basis. They take full responsibility for deploying support staff in their lessons and
for seeking advice from relevant professionals in relation to pupils with individual needs. They deliberately seek out opportunities to develop their own professional learning and respond positively to all the feedback they receive. They communicate very effectively, both verbally and in writing, with parents and carers in relation to pupils’ achievements and well- being.
They are pro-active in seeking out opportunities to contribute in a significant way to the wider life and ethos of the school.




Guidance for the assessment of Part Two: Personal and Professional Conduct

	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by

	
	

	· treating pupils with dignity, building relationships rooted in mutual respect, and always observing proper boundaries appropriate to a teacher’s professional position
· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions
· showing tolerance of and respect for the rights of others
· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and beliefs
· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law
· Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach
· Teachers must maintain high standards of attendance
· Teachers must maintain high standards of punctuality
· Teachers must understand, and always act within, the statutory frameworks which set out their professional duties and responsibilities
	· They are on time and prepared for lessons.  If they are absent or late, they follow procedures for reporting this and make suggestions for cover work as appropriate
· They have learned the names of pupils in their class/es and use them
· They address the classes they teach in ways which demonstrate authority and mutual respect
· They understand the policy and procedures in the school with regards to keeping children safe
· They are aware of relevant issues in the classes they teach with regards to children’s wellbeing
· They know about relevant school policies in relation to promoting values /ethos and can explain how these policies inform their own planning and teaching
· They address incidents of intolerance or prejudice when they arise in the classroom or elsewhere in the school, e.g. racism, sexism, homophobia, religious prejudice according to school policy
· They are aware of the context of the school in which they work
· They understand key policies and can explain how their planning and teaching incorporate specific policy commitments, e.g. in relation to EAL, SEN, literacy, numeracy, behaviour and their role in promoting good relations between groups
· They can articulate how their practice supports identified fundamental British values, including democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and beliefs



3. [bookmark: 3._Summary_of_Grade_descriptors:_Pen_Por][bookmark: _bookmark2][bookmark: _Toc519692689]Summary of Grade Descriptors: Pen Portraits

A student who is demonstrating the key features of Good for AP1 can

· see how to encourage pupils to participate in learning
· identify the importance of setting high expectations for pupils
· develop a rapport with most pupils
· employ consistent professional conduct
· enable most groups of pupils to make satisfactory progress
· show sufficient and secure subject knowledge and are proactive in developing it further. 
· respond to most subject-specific questions and use correct terminology
· employ a small range of teaching strategies and appropriate resources
· review how to improve their lesson delivery and how to engage pupils
· recognise the different needs and strengths of individuals in some groups
· differentiate in a general way for some learners
· show an awareness of the curriculum of the school and statutory assessments
· use in a general way some forms of formative and summative assessment
· show an awareness of school behaviour management policy and is starting to use it
· show an awareness of different roles of colleagues in school and has built a rapport with some
· make some contribution to school life

A student who is demonstrating the key features of Outstanding for AP1 can
· encourage pupils to participate in learning
· set appropriately high expectations
· develop a rapport with a range of pupils
· employ consistent professional conduct
· enable all groups of pupils to make at least satisfactory progress
· show sufficient and secure subject knowledge, 
· respond to subject-specific questions to move pupils forward,
· employ a range of teaching strategies and resources
· maintain a good pace in lessons and ensure that learners are usually engaged
· review and reflect on their own planning and teaching
· recognise the different needs and strengths of individuals and groups
· differentiate planning for different learners
· show understanding of national curricula and statutory assessments
· use formative and summative assessment
· use the school’s behaviour management policy consistently and fairly
· show an understanding of factors which may contribute to challenging behaviour
· build effective professional relationships and show good communication with colleagues, parents and pupils
· take part in school life as appropriate
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A student who is demonstrating the key features of Good for AP2 can
· encourage pupils to participate in learning
· set appropriately high expectations
· develop a rapport with a range of pupils
· employ consistent professional conduct
· enable all groups of pupils to make at least satisfactory progress
· show sufficient and secure subject knowledge 
· respond to subject-specific questions to move pupils forward
· employ a range of teaching strategies and resources
· maintain a good pace in lessons and ensure that learners are usually engaged
· review and reflect on their own planning and teaching
· recognise the different needs and strengths of individuals and groups
· differentiate planning for different learners
· show understanding of school’s curriculum and statutory assessments
· use formative and summative assessment
· use the school behaviour management policy consistently and fairly
· show an understanding of factors which may contribute to challenging behaviour
· build effective professional relationships and show good communication with colleagues, parents and pupils
· take part in school life as appropriate


A student who is demonstrating the key features of Outstanding for AP2 can
· show reliability in encouraging pupils to participate in learning
· maintain consistently set high expectations
· aim to promote pupils’ independent learning
· employ consistent professional conduct
· enable most pupils to make good progress
· use a range of effective teaching strategies to ensure progression
· show a well-developed knowledge and understanding of the subject, pedagogy and curriculum
· address common misconceptions in their planning
· try out a range of approaches to teaching and learning
· demonstrate systematic reflection on lessons and their impact on learners
· adapt their teaching to meet the needs of individuals
· recognise how to deal with potential barriers to learning and collaborate with other colleagues when appropriate
· show a good understanding of national curricula and statutory assessments
· use a range of assessment practices regularly and monitor pupils’ progress
· use assessment to inform planning
· apply a range of behaviour management strategies effectively
· create a positive learning environment
· work collaboratively with colleagues and identify opportunities to work with them

· pro-active in seeking opportunities to contribute to school life


A student who is demonstrating the key features of Good for AP3 can

· show reliability in encouraging pupils to participate in learning
· maintain consistently set high expectations
· aim to promote pupils’ independent learning
· employ consistent professional conduct
· enable most pupils make good progress
· use a range of effective teaching strategies to ensure progression
· show a well-developed knowledge and understanding of the subject, pedagogy and curriculum
· address common misconceptions in their planning
· try out a range of approaches to teaching and learning
· demonstrate systematic reflection on lessons and their impact on learners
· adapt their teaching to meet the needs of individuals
· recognise how to deal with potential barriers to learning and collaborate with other colleagues when appropriate
· show a good understanding of national curricula and statutory assessments
· use a range of assessment practices regularly and monitor pupils’ progress
· use assessment to inform planning
· apply a range of behaviour management strategies effectively
· create a positive learning environment
· work collaboratively with colleagues and identify opportunities to work with them
· pro-active in seeking opportunities to contribute to school life


A student who is demonstrating the key features of Outstanding for AP3 can
· create an atmosphere that is highly conducive to learning and generate enthusiasm
· consistently set high expectations with all age groups
· regularly promote independent learning
· show good judgement in planning
· enable most pupils make very good progress
· show in-depth pedagogical knowledge and is proactive in developing it
· anticipate common misconceptions
· use well-chosen and imaginative strategies that match pupils’ needs
· judge accurately the impact of their practice
· contribute to curriculum planning / development of resources
· consistently adapt their teaching to meet the needs of individuals
· deal with potential barriers to learning and collaborate with other colleagues when appropriate
· shows a very good understanding of national curricula and statutory assessments
· make effective use of a range of assessment practices regularly and monitor pupils’ progress
· assess pupils regularly and enable pupils to make very good progress
· manage pupils’ behaviour confidently
· ensure that pupils are highly engaged in lessons
· demonstrate a pro-active approach in working with colleagues
· make a clear contribution to school life



4. [bookmark: 4._Teachers’_Standards:_Useful_questions][bookmark: _bookmark3][bookmark: _Toc519692690]Teachers’ Standards: Useful questions

Part One: Teaching

	1. Set high expectations which inspire, motivate and challenge pupils

	Components
	Areas for discussion

	· establish a safe and stimulating environment for pupils, rooted in mutual respect
· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions
· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.
	· What has the ST learned from the school’s health and safety policy? How is this evident in the ST’s planning?
· How has the ST contributed to ensuring the classroom is a stimulating environment?
· How has the ST ensured tasks are relevant and engaging?
· How has the ST used their knowledge of the pupils to plan to challenge and support?
· How does the ST seek to be a positive role model in class and in the wider school?
· How does the ST seek to enact the school’s policies on inclusion and behaviour?
· How does the ST seek to ensure pupils feel comfortable in lessons and able to contribute?
· How does the ST foster effective collaboration in their classroom?



	2. Promote good progress and outcomes by pupils

	Components
	Areas for discussion

	· be accountable for pupils’ attainment, progress and outcomes
· plan teaching to build on pupils' capabilities and prior knowledge
· guide pupils to reflect on the progress they have made and their emerging needs
· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching
· encourage pupils to take a responsible and conscientious attitude to their own work and studies
	· Is the ST aware of actual and expected outcomes for the pupils?
· How does the ST seek to use assessment to move pupils’ learning forward?
· Has the ST used self and peer assessment? How effective was this?
· How does the ST use questioning to help them focus their teaching for different pupils? Are questions planned and used appropriately?
· Can the ST explain what impact they have had on pupil achievement?
· How has the ST planned for progression within the relevant programme of study / in the core areas and foundation subjects?
· What strategies has the ST used to scaffold learning effectively?
· Can the ST explain why they have identified learning objectives for particular lessons / schemes of work? Does this reflect prior attainment, appropriate challenge, awareness of wider factors that may influence learning?
· How has the ST sought to encourage pupils to take responsibility for their work?
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	3. Demonstrate good subject and curriculum knowledge

	Components
	Areas for discussion

	· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’
interest in the subject, and address misunderstandings
· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship
· demonstrate an understanding of and take responsibility for promoting high standards of literacy, numeracy articulacy and the correct use of standard English, whatever the teacher’s specialist subject
	· Has the ST completed subject knowledge audits, identified targets and acted on them?
· Does the ST have secure subject knowledge and how effectively does the ST use this to provide clear explanations in the classroom?
· Does the ST plan to tackle misconceptions?
· Is the ST able to use curriculum specifications and guidance to inform their planning and teaching?
· To what extent does the ST foster pupils’ appreciation of the subject being taught? Does the ST encourage pupils to engage critically with the learning and the subject?
· To what extent is the ST aware of traditions of pedagogy related to phase and / or subject communities of practice?
· To what extent does the ST enable pupils to engage in sustained enquiry over time?
· Is the ST aware of the difference between Standard English and vernacular forms? Do they know when and how to use this in their teaching?
· How well does the ST appreciate and respond to the language demands of their teaching?
· How does the ST plan to develop pupils’ language through teaching reading, writing, speaking and listening?
· How does the ST plan to develop pupils’ numeracy?



	4. Plan and teach well-structured lessons

	Components
	Areas for discussion


	· impart knowledge and develop understanding through effective use of lesson time
· promote a love of learning and children’s intellectual curiosity
· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired
· reflect systematically on the effectiveness of lessons and approaches to teaching
· contribute to the design and provision of an engaging curriculum within the relevant subject area(s)
	· Can the ST ensure pupils make progress in understanding key concepts and skills in the subject  area being taught? Do they understand progression? Can they sequence activities to promote progression?
· Is the ST able to plan and justify a sequence of lessons / medium term plan?
· To what extent is the ST able to ensure pupils are engaged in activities?
· Is the ST able to explain key content clearly and accessibly?
· How does the ST communicate enthusiasm / passion for what is being learned?
· Does the ST use a variety of teaching and learning strategies to stimulate learning?
· Does the ST plan homework as an integral part of their medium-term planning? Is the homework appropriate to the needs and abilities of the pupils? Does the ST follow up and use the homework?
· Has the ST had opportunities to extend classroom learning with out of school learning? If not, can they suggest ways in which this might happen in relation to their own teaching?
· Does the ST routinely evaluate their teaching? What strengths and areas for development has this process identified? How has this informed subsequent planning?
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	5. Adapt teaching to respond to the strengths and needs of all pupils

	Components
	Areas for discussion

	· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively
· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these
· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development
· -have a clear understanding of the needs of all pupils, including those with SEND; those of high ability; those with EAL; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them
	· How does the ST’s planning refer to individuals and groups of pupils’ learning needs? Do they know what their pupils already know and are able to do? Are they aware of EHCs/ IEPs, language assessments etc.?
· Do learning objectives reflect the needs and abilities of the class? How do pupils know what is expected of them?
· How does the ST use children’s prior knowledge in their teaching? Are they able to plan to do so, and to do this effectively?
· Is the ST able to explain how particular lessons provide appropriate challenge and support? How do they use a variety of strategies for differentiation? Can they explain why specific strategies are being   used?
· Can the ST explain relevant factors that might inhibit learning for the pupils being taught? Can they devise strategies to overcome these factors?
· Do the ST’s lesson plans / medium term plans incorporate appropriate models of progression?
· When evaluating lessons is the ST aware of the levels of engagement and attainment of different groups and individuals?
· How does the ST seek to actively engage all pupils in the learning? Is this effective?



	6. Make accurate and productive use of assessment

	Components
	Areas for discussion

	· know and understand how to assess the relevant subject and curriculum
areas, including statutory assessment requirements
· make use of formative and summative assessment to secure pupils’ progress
· use relevant data to monitor progress, set targets, and plan subsequent lessons
· -give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.
	· Does the ST understand the statutory assessment requirements in their phase / subject / context?
· How does the ST use assessment guidance / frameworks / specifications to help them in their planning? How do they incorporate this in their teaching?
· What has the ST learned from marking and moderation experience? How does this inform their practice?
· Does the ST keep detailed and up to date records of assessment? How does the ST use this information to inform their planning, teaching and subsequent assessment?
· Are books regularly marked? Does the marking support progress and do pupils have opportunities to engage with and respond to marking comments?
· How does the ST use assessment to form a view of pupils’ learning? How do they use this information within lessons and to review plans between lessons?
· Does the ST build in opportunities for peer and self-assessment? Do they enable pupils to reflect effectively on learning and progress? How do they ensure pupils know what success looks like?
· Can the ST make use of appropriate support to set appropriate targets and monitor progress?
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	7. Manage behaviour effectively to ensure a good and safe learning environment

	Components
	Areas for discussion

	· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good
and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy
· have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly
· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them
· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary
	· How does the ST use the school’s policy on behaviour? How the ST use existing school systems to follow up behaviour issues does e.g. rewards, sanctions, referrals?
· Does the ST use a variety of behaviour management strategies in their teaching? Why do they use some strategies and not others?
· What does the ST perceive as the main behaviour challenges in their teaching? What are they doing to address these?
· To what extent has the ST established consistent and effective systems? In which areas have they made progress? Which areas need to be further developed?
· What strategies has the ST used to establish good relationships with pupils? To what extent have these been successful?
· To what extent does the ST consider classroom management issues when selecting learning activities, organising groups and selecting resources?
· Has the ST been involved in any challenging incidents? Are they able to identify learning points from these?
· To what extent does the ST provide clear instructions in class relating to their expectations of pupil behaviour?
· Do STs follow up instructions with positive reinforcement to promote a positive classroom ethos?
· How well does the ST work with other adults to promote good behaviour e.g. staff / parents?



	8. Fulfil wider professional responsibilities

	Components
	Areas for discussion

	· make a positive contribution to the wider life and ethos of the school
· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support
· deploy support staff effectively
· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues
· communicate effectively with parents with regard to pupils’ achievements and well-being
	· How has the ST participated in the wider life of the school, beyond classroom teaching?
· Is the ST aware of other colleagues in the school who can support them? Do they know when it is appropriate to approach them and what support they can offer?
· Does the ST understand how the school is supporting individuals with SEND, EAL or other additional needs? Are they aware of pupils who are ‘at-risk’?
· To what extent is the ST able to establish positive working relationships with support staff, other teachers and senior teachers?
· How successfully has the ST integrated themselves into staff teams in the school?
· How well does the ST engage in mentoring and coaching relationships? How do they manage feedback? Can they use such relationships to make progress?
· What action has the ST taken to improve their teaching e.g. accessing CPD?
· What does the ST understand about the role of parents in the phase they are teaching? To what extent is working with parents an effective feature of their practice? Are they able to identify challenges and further opportunities to engage positively with parents?
· Has the ST prepared progress reports for pupils and attended parents’ evenings? Can they reflect on these experiences to identify suggestions for good practice?
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Part two: Personal and Professional Conduct

	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by

	Components
	Areas for discussion

	· treating pupils with dignity, building relationships rooted in mutual respect, and always observing proper boundaries appropriate to a teacher’s professional position
· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions
· showing tolerance of and respect for the rights of others
· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and beliefs
· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law
· Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach
· Teachers must maintain high standards of attendance
· Teachers must maintain high standards of punctuality
· Teachers must understand, and always act within, the statutory frameworks which set out their professional duties and responsibilities
	· Is the ST on time and prepared for lessons?
· Is the ST learning pupil’s names and using them?
· Does the ST address the class in ways which demonstrate authority and mutual respect?
· Does the ST understand the child protection procedures in the school?
· Has the ST discussed any concerns about children with relevant colleagues? Are they aware of relevant issues in the classes they teach?
· Does the ST know about the relevant school policies in relation to promoting values /ethos? Can the ST explain how these policies inform their own planning and teaching?
· How does the ST deal with incidents of intolerance or prejudice when they arise in the classroom or elsewhere in the school, e.g. racism, sexism, homophobia, religious prejudice etc?
· Is the ST aware of any tensions or difficulties in the school or in the classes they teach? If so, what do they do about this?
· If the ST has been absent or late, did they follow procedures for reporting this? Has the ST made suggestions for cover work?
· How well does the ST understand key policies? Can the ST explain how their planning and teaching incorporate specific policy commitments, e.g. in relation to EAL, SEND, literacy, behaviour and promoting good relations between groups?
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[bookmark: _Toc519692692]Primary: Record of Induction and Orientation (RIO)  
Completed and signed forms are to be uploaded onto the RIO section of the VLE in Week 1 or 2 of each School Experience. 
	    Record of Induction and Orientation: Student Summary
	[image: ]

	Student Name:


	University Tutor:


	University Tutor Email Address: 


	Assessment Phase:                                                           1                      2                        3

	Student Teacher information: To be completed prior to starting school experience and shared with mentor/s in your initial meeting. 

	Subject of First Degree:
	

	Languages Spoken:
	

	Additional skills or interests 
	

	Curriculum Studies Specialism at Goldsmiths (Provider Lead Students only)
	

	Summary of prior experience of primary school/ early years settings  

	













	Looking forward (Look at the Assessment Booklet to help you with your response.):  
· What do you hope to achieve during this school experience? 
· What areas of the programme to date have interested you?
· What areas do you think might be challenging?  











	Signed: Student 	

	Date 

	Signed: Mentor 
	





	Record of Induction and Orientation: Mentor Matrix  

	School:

	Class Mentor name:
	Email: 

	School Mentor name: 
(if appropriate)  
	Email:

	· The content of this form will be used by the University tutor to contact key staff in school and facilitate training for mentors.  
· Students will upload the form onto our internal secure intranet. It will be disposed of at the end of academic year.  
· Please tick if you agree with the statements listed below and add comments as appropriate. 
· The University Tutor will then review the content of the RIO and make contact to arrange tutorials/ training or support as appropriate. 
·  If you would prefer to email this form directly to the tutor, please use the email address indicated on page 1.
· Where the class and school-based mentor are different people, this form should be filled in jointly.  

	Please provide a summary of any contextual information about your class or school you feel it would be beneficial for the University Tutor to have before their first visit. 



	
	Tick/ comments 

	Roles and Responsibilities 
· I am aware of the roles and responsibilities of all stakeholders for this School Experience. 
· I understand how assessment both formative and summative will happen across the placement.
	

	Paperwork
· I have received the following documentation: 
· School Experience handbook;
· Assessment Booklet; 
· Reflective Practice Record; 
· Triplicate sheets: Narrative; Continuation; Reflective Practice Weekly Record; Progress Record.
· I am aware of how these documents should be used to support the student. 
	

	Contact and Communication: 
· I know how to contact the University Tutor that will be supporting this school experience. 
· The Student Teacher is aware of the expectations for professional communication and the boundaries that should be adhered to. 
· The Student teacher is aware of the school processes for reporting absences etc. 
	

	Safeguarding:
· The student teacher is aware of their responsibilities relating to Keeping Children Safe in Education and the key personnel in the school/ setting. 
· The student teacher has access to all relevant policy documentation they will need at the start of their School Experience. 
· The student teacher is aware of their responsibility with regard to the handling of School data.
	

	Assessment of Student Teacher 
· The student and I have agreed: 
· when weekly meeting will take place; 
· when the student will have time for planning preparation and assessment (PPA) and how they should use this time; 
· the procedures for completing the formal observation, including; 
· who will carry out formal observations; when they might happen and how outcomes will be feedback to the student
	 


	Assessment and progress of pupils 
· I have shared with the student details of the class/es they will be working with and provided an overview of the pupils’ prior learning as appropriate. 
	

	Training and support: Please identify any further training or information you might need or would like. 



	Signed Mentor/s: 

	Date: 




	Academic Year:

	Student Teacher Name:
	Date:

	School:
	Visit:

	Class/ Year Group
	No. in Class
	Class teacher

	Tutor
	Head teacher
	Mentor

	Discussions during observation with:
	Summary of previous targets

	
Student
	
CT
	
Mentor
	
HT
	

	Other adults supporting the children during the observation
	Focus of Observation

	Class teacher
	TA
	Other
	

	Narrative of session observed and discussion:
	Standards

	
	

	Observer’s Signature…………………………………………………………………
	Date:

	Student Signature………………………………………………………………………
	Date:




[bookmark: _bookmark5][bookmark: _Toc519692693]Primary: School Experience Observation Record 
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[bookmark: PRIMARY_PGCE:_Progress_Record][bookmark: _bookmark6]
[bookmark: _Toc519692695]   Primary: Progress Record
 To be completed at the end of each formal observation as a record of progress by University Tutor and/or School Mentor. Please refer to the Assessing Student Teachers on Placement
booklet to support the discussion and draw upon evidence from across the Student Teacher’s experience in school not just the observed lesson.
	Name:
	School:
	Date:

	Tutor:
	Mentor:
	Year Group:

	Clear evidence of relevant engagement with Teachers’ Standards
criteria.
Yes	No [image: ]
	Comments / advice regarding evidencing of progress against Teachers’ Standards (refer to the contents of
PDP, RRP and the way in which student is engaging with the contents of the assessment booklet)

:

	Evidence of impact on pupils’ learning
	Summary of Conversation regarding overall progress

	Please refer to questions and criteria relating to TS2, 5 and 6 in the assessment booklet to inform discussion
	Please refer to questions and criteria in the assessment booklet relating to all Teachers’ Standards

	At this stage in the programme you are:	Making required progress	[image: ]                                                             Not making required progress [image: ]

	Targets
	Actions Arising from Targets
	Time frame
	Links to TS

	
	
	
	

	
	
	
	

	
	
	
	

	Signed: University Tutor/Mentor:
	Signed Student:
	Date:







[bookmark: SECONDARY:_Lesson_Observation_Commentary][bookmark: _bookmark7][bookmark: _Toc519692696]Secondary: Assessment of Needs and Target Setting 

You and your school mentor should discuss your induction tasks, your critical reflection and target setting and jointly complete this document.  For each of the assessment criteria please tick the box that best describes achievement.

Name of student:	Name of Mentor:

Placement:	Name of Tutor

	Assessment criteria
	Exemplary
evidence
	Good
evidence
	Limited
evidence

	Professional conduct: Attendance and punctuality / Professional presentation and conduct
	
	
	

	Empathy and effective communication with children: To what extent do I empathise with children? How well do I communicate and interact with them?
	
	
	

	Interpersonal skills with staff and team-working: How well have I interacted with staff? Have I been a team-player?
	
	
	

	Personal organisation and initiative: How well have I organised myself? Have I found out necessary information and completed tasks?)
	
	
	

	Capacity to reflect on and analyse experiences: Have I thought about what I have learnt and how well have I reflected on this? How have I presented my thinking to others?
	
	
	

	Inclusion: Am I aware of the background of the pupils in the school? Can I identify how this can relate to classroom practice?
	
	
	

	Completion of induction tasks: How well have I completed these so far?
	
	
	



Please set 2 targets related to the table above for the placement and upload the form to learn.gold as directed.

	Target 1
	

	
Target 2
	




Student:	Date

School mentor	Date


[bookmark: _Toc519692697]Secondary: Lesson Observation Commentary

Stage: AP1 / AP2 / AP3 (please circle)

	
Trainee Name ………………………………… School…………………………………………… Class………………	No: in class……………….	Lesson Time…………………. Observer (s)………………………………………………………….
Lesson Theme…………………………..

	Narrative of Lesson Observed

	
Observer’s Signature:……………………………………………………………Date:…………………… Trainee’s Signature:…………………………………………………………………Date:……………………
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[bookmark: SECONDARY:_Informal_Lesson_Observation][bookmark: _bookmark8][bookmark: _Toc519692698]Secondary: Informal Lesson Observation

	Student Name…………………………………… School……………………………………

Class………………	No: in class……………….	Lesson Time………………….

Observer(s)………………………………………………	Lesson Theme………………………….

	Main Strengths










Main Targets









In what way has the student acted on advice?



Homework set according to department policy? Yes/No Books/coursework marked? Yes/No
Mark book/records properly maintained? Yes/No Other comments

	
Observer Signature………………………………………………………Date:…………………… Student Signature:………………………………………………………………Date:…………………..
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	[bookmark: _bookmark9][bookmark: _Toc519692699]Secondary: School Experience Observation Standards Sheet

	Academic Year:

	Student Teacher Name:
	Date:

	School:
	Visit:

	Professional Standards, Targets & Directed Activities. Please: comment on each of the Teacher’s Standards headings at each observation, considering the practice observed, documentation, and discussions with the student teacher and relevant school staff; check and comment on progress towards meeting previous targets and set new ones; check and comment on Directed Activities.

	1.Set high expectations which inspire, motivate and challenge pupils
	2. Promote good progress and outcomes by pupils

	3. Demonstrate good subject knowledge and curriculum knowledge.
	4. Plan and teach well-structured lessons

	5. Adapt teaching to respond to the strengths and needs of all pupils.
	6. Make accurate and productive use of assessment.

	7. Manage behaviour effectively to ensure a
good and safe learning environment.
	8. Fulfil wider professional responsibilities

	Strengths
	Targets (up to 3)
Please use continuation sheet if necessary.

	Judgement	For this stage of the PGCE you are:

making the required progress □	not making the required progress □

Judgement is made in relation to performance at this point in the PGCE. This must be filled in.

	

Signed	Mentor / University based tutor

Signed	Student



[bookmark: _bookmark10][bookmark: Assessment_of_Needs_and_Target_Setting_(][bookmark: _bookmark11]
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[bookmark: Assessment_Phase_1:_Summary_of_Progress][bookmark: _bookmark12][bookmark: _Toc519692700]    Assessment Phase 1: Summary of Progress
[image: ]
	Student Name
	School

	Age Group
	Tutor



For each TS please tick the relevant statement reached.

	1 Set high expectations which inspire, motivate and challenge pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	2 Promote good progress and outcomes by pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	3 Demonstrate good subject and curriculum knowledge

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	4 Plan and teach well-structured lessons

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	5 Adapt teaching to respond to the strengths and needs of all pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	6 Make accurate and productive use of assessment

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
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	7 Manage behaviour effectively to ensure a good and safe learning environment

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	8 Fulfil wider professional responsibilities

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard



	Part B and Attendance and Punctuality

	
Professional Conduct

... Meeting professional expectations

… Below professional expectations
	
Attendance

Number of days missed



PGCE Summative Assessment of Assessment Phase 1
The mentor should complete the key achievements, SMART target and overall judgment grade.

	Student Teacher’s Achievements During Assessment Phase 1: 



	SMART targets to take into Assessment Phase 2

Where applicable, these must focus clearly on areas that the student is currently being assessed at grade 3 (meeting Standards)
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	Additional Mentor Comment 

	PCM Comment (Secondary Only) 




Having referred to the “Assessing Students on School Placement”, booklet and considering their achievement in relation to the Teacher’s Standards in Part A and Part B, I believe the student teacher’s practice is at the following level at this assessment phase.

· Outstanding (1)
· Good (2)
· Needs improvement but meeting standards at this assessment phase (3)
· Not yet at required level (4)



Mentor Name	Signature	Date 	



Student Name	Signature	Date 	
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[bookmark: End_of_Assessment_Phase_1_Tutorial_Recor][bookmark: _bookmark13]End of Assessment Phase 1 Tutorial Record
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	University Tutor Comment: 




















Having referred to the “Assessing Students on School Placement”, booklet and considering their achievement in relation to the Teacher’s Standards in Part A and Part B, I believe the student teacher’s practice is at the following level at this assessment phase.


· Outstanding (1)
· Good (2)
· Needs improvement but meeting standards at this assessment phase (3)
· Not yet at required level (4)



Tutor Name	Signature	Date 	
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	Student Name
	School

	Age Group
	Tutor



For each TS please tick the relevant statement reached.

	1 Set high expectations which inspire, motivate and challenge pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	2 Promote good progress and outcomes by pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	3 Demonstrate good subject and curriculum knowledge

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	4 Plan and teach well-structured lessons

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	5 Adapt teaching to respond to the strengths and needs of all   pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	6 Make accurate and productive use of assessment

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
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	7 Manage behaviour effectively to ensure a good and safe learning environment

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	8 Fulfil wider professional responsibilities

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard



	Part B and Attendance and Punctuality

	
Professional Conduct

... Meeting professional expectations

… Below professional expectations
	
Attendance

Number of days missed



PGCE Summative Assessment of Assessment Phase 2
The mentor should complete the key achievements, SMART target and overall judgment grade.

	Student Teacher’s Achievements During Assessment Phase 2: 



	SMART targets to take into Assessment Phase 3
Where applicable, these must focus clearly on areas that the student is currently being assessed at grade 3 (meeting Standards)
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	Additional Mentor Comment 

	PCM Comment (Secondary Only)




Having referred to the “Assessing Students on School Placement”, booklet and considering their achievement in relation to the Teacher’s Standards in Part A and Part B, I believe the student teacher’s practice is at the following level at this assessment phase.

· Outstanding (1)
· Good (2)
· Needs improvement but meeting standards at this assessment phase (3)
· Not yet at required level (4)



Mentor Name	Signature	Date 	



Student Name	Signature	Date 	
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	University Tutor Comment: 



Having referred to the “Assessing Students on School Placement”, booklet and considering their achievement in relation to the Teacher’s Standards in Part A and Part B, I believe the student teacher’s practice is at the following level at this assessment phase.


· Outstanding (1)
· Good (2)
· Needs improvement but meeting standards at this assessment phase (3)
· Not yet at required level (4)



Tutor Name	Signature	Date 	
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	Student Name
	School

	Age Group
	Tutor



For each TS please tick the relevant statement reached.

	1 Set high expectations which inspire, motivate and challenge pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	2  Promote good progress and outcomes by pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	3 Demonstrate good subject and curriculum knowledge

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	4 Plan and teach well-structured lessons

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	5 Adapt teaching to respond to the strengths and needs of all pupils

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	6. Make accurate and productive use of assessment

	
Student Self-Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal
…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
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	7 Manage behaviour effectively to ensure a good and safe learning environment

	
Student Self-Appraisal

…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal

…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	8 Fulfil wider professional responsibilities

	
Student Self-Appraisal

…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard
	
Mentor Appraisal

…. (1) Outstanding evidence of Standard
…. (2) Good evidence of Standard
…. (3) Evidence of meeting Standard
…. (4) Failing to meet Standard

	Part B and Attendance and Punctuality

	Professional Conduct

... Meeting professional expectations

… Below professional expectations
	Attendance

Number of days missed



PGCE Summative Assessment of Assessment Phase 3

The mentor should complete the key achievements, SMART target and overall judgement grade.

Student Teacher’s key achievements during Assessment Phase 3












	

	Priority SMART targets for the Induction Year




46

[image: ]
Additional mentor comment



PCM Comment (Secondary Only)



[image: ]Having referred to the “Assessing Students on School Placement” booklet and the Pen Portraits considering their achievement in relation to the Teacher’s Standards in Part A and Part B, I believe the student teacher’s practice is at the following level at this assessment phase.

· Outstanding (1)
· Good (2)
· Needs improvement but meeting standards at this assessment phase (3)
· Has not met the standards (4)


Mentor Name	Signature	Date 	



Student Name	Signature	Date 	
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	University Tutor Comment: 



Having referred to the “Assessing Students on School Placement”, booklet and considering their achievement in relation to the Teacher’s Standards in Part A and Part B, I believe the student teacher’s practice is at the following level at this assessment phase.


· Outstanding (1)
· Good (2)
· Needs improvement but meeting standards at this assessment phase (3)
· Not yet at required level (4)



Tutor Name	Signature	Date 	
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For further information please contact






Contacts
Alison Griffiths
Head of Teacher Education a.griffiths@gold.ac.uk

Una Coyne
Primary Programme Leader u.coyne@gold.ac.uk


Dr Liz Morrison
Secondary Phase Programmes Leader l.morrison@gold.ac.uk 020 7919 7322
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