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Introduction
The directed tasks in this booklet are designed to support your induction into your school placement, extend the university-based teacher education sessions and help you develop your understanding of whole school issues. The completed tasks can provide evidence for the Teachers’ Standards.
Some of these tasks need to be completed in both school placements, some tasks can be completed in either school placement one or two, and some tasks you choose to do (in discussion with your school mentor). You must organise with your mentor and relevant teachers where and when you are going to do these tasks, except when otherwise advised by your school.
Some of these tasks will go beyond the Induction Phase.  These are tasks that are designed to support you in developing your understanding around wider aspects of pedagogy.
Induction
Induction timings are as follows for both placements:
First Placement
For Provider Led student teachers, the induction period will run from 2nd – 20th October 2019. For School Direct student teachers, you should check with your lead and partner school as the induction will commence in the first week of the academic year and is likely to finish earlier than half term.
Second Placement
For Provider Led student teachers, the induction period will run from 9th – 24th January 2020.  For School Direct student teachers, you should check with your lead and partner school as this will depend on when your alternative placement has been scheduled.  The induction is usually a minimum of 5 days.

Principles of Induction
In addition to supporting you in meeting the Teachers’ Standards, induction into your school is underpinned by key principles developed with our Teacher Education Partnership:
A school Induction programme should:
· Provide student teachers with a solid understanding of the ethos, principles, policies and procedures of the partnership schools
· Support trainees in locating and integrating the phase, subject and professional learning provided through University sessions, helping them to also understand the broader roles of schools in society
· Provide appropriate time and space for student teachers to ask relevant questions and to develop their understanding of school and broader professional practice, taking account of the stage of the training
· Take account and utilise the diversity and broader experiences of the student teachers who will be training at their school(s), using students as a resource and providing suitable differentiation when/where necessary
· Provide a suitable induction into the year and/or the assessment phase ahead including key summative assessment points
· Facilitate the identification of targets, needs and support mechanisms for the assessment phase ahead

How to use this booklet
We strongly recommend that you run off a hard copy of this booklet and make notes in the booklet as you go along. You should keep the booklet in your school practice folder. We do not expect you to make rough notes and then copy the notes neatly into the booklet. Some student teachers find it easier to make notes electronically, if you are keeping this booklet electronically you must have this available for your school mentor and your university tutor to see so that they can discuss your observations with you.

How this booklet is organised
You will use this booklet to support your induction into both school placements. For both placements there are core tasks, optional tasks and tasks that can be completed either in the first or second placement (tasks 17, 18 and 19). You should complete as many of the core tasks as you can during the induction phase as these are designed to help you make sense of the classroom and of the school placement. Task 10 is a pupil study which you complete through the placement.
You should discuss the optional tasks with your mentor and decide which ones will best support your induction into the school and development of your practice during your school experience. You should complete a minimum of 3 optional tasks during each placement.
The needs analysis is completed at the end of induction on the first placement and uploaded to learn.gold by October 31st 2019.
For each school experience the following tables give guidance on the directed tasks and indicate how these tasks will help you meet the Teachers’ Standards. For some of the tasks you will need to read the school policies before you undertake the task. A number of directed tasks provide a framework of focused observations of lessons. After some of the tasks you are directed to reflect on your findings in your Reflective Practice Record, you can use these reflections as evidence for the Teachers’ Standards.



Directed Task Schedule – School Experience One
	
Core tasks – to be completed during the Induction Phase


	No.
	Task
	Notes on this task
	Links to TS
	Completed () and date

	1
	Understanding your school
	Collect key information and file. You will need to refer to this information in other tasks and to guide your day-to-day life in school.
	1, 2, 5, 6, 8 and Part 2 
	

	2
	Child protection and safeguarding
	You should complete this task in the first or second week of the placement. You are required to read documents and answer questions.
	1, 5, 8 and Part 2
	

	3 
	GDPR task
	To be completed at the beginning of the placement. Collect key information and interview DPO, reflection in RPR.

	2, 6, and part 2
	

	4
	Behaviour for learning: Policy and practice
	You need to read the school behaviour policy before you complete the template. This will help you when you start to teach your classes.
	1, 7, 8 and Part 2
	

	5
	Pupil-class shadowing

	Ideally you will undertake this task towards the end of the second week of induction so that you can pull on the information you collated during induction. Complete an observation template.
	1, 3, 4, 5, 6, 7, 8 
	

	6
	Learning and teaching
	Before you complete the observations read the school policy on learning and teaching. This task links University sessions on learning to classroom practice. Complete observation template outside your subject area with KS3 classes.
	3, 4, 6
	

	7
	Learning and teaching: your subject area
	This focuses on learning in your subject area. Complete observation templates.

	1, 2, 3, 4, 5, 6, 7
	

	8
	Analysing and using data for learning
	It is essential that you are aware of important information about your pupils. In placement 1 you complete the template for at least one of your classes.
 
	4, 5
	

	9
	Pedagogy beyond the classroom: Form Tutor
	In both placements you should be attached to a tutor/ form group. The pastoral role of the teacher is important, answering the questions focuses your attention onto the responsibilities of the teacher.


	8, Part 2
	

	10
	Pupil study
	In order to meet the needs of pupils it is helpful to find out more about the pupils in your class. This is a very structured task which you will bring back to University in January.
Pupil summary (300-400 words).
Identify one pupil and write rationale for choice (200-300 words).
Keep portfolio.
Written reflection (500 words approx.).
Prepare presentation.
Brief conclusion.
	5, 8, Part 2
	

	
	Needs Analysis
	Complete at the end of induction. Upload to learn.gold by Thursday October 31st 

	
	

	Optional Tasks – choose at least 3 of these to help you understand your school

	No.
	Task
	Notes on this task
	Links to TS
	Completed () and date

	11
	Understanding your school: Cultural context
	This helps you develop a greater understanding of your school. The task asks you look at the area around your school. You will produce field notes and/ or a critical reflection in RPR.

	1, 5, 8 and Part 2
	

	12
	Equality and Social Justice: Policy and practice
	This task points you to the school policy, you should read and answer questions. This will help you understand the context you work in.

	1, 5, 8 and Part 2
	

	13
	Equality and Social Justice: Developing your pedagogy
	This task asks you to reflect on your developing pedagogy. You should write a critical reflection in RPR.
	1, 5, 8 and Part 2
	

	14
	Supporting SEND

	In some schools many classes will have pupils with SEND. It is important that you understand the school policies and practices. In this task you are required to collect the information to support your practice.

	1, 5, 7, 8 and Part 2
	

	15
	Working with Teaching Assistants
	It is important to demonstrate that you can build strong professional relationships and deploy support staff. You will interview a TA and reflect on your findings in your RPR.

	8 and Part 2
	

	16
	Assessment for learning: Questioning
	You should read the assessment policy before the observation. You will focus on questioning and complete a tally. Discuss your observations with your mentor. What questions does this raise about your own practice?
	6, 8
	

	To be completed during either school experience one or two


	No.
	Task
	Notes on this task
	Links to TS
	Completed () and date

	17
	Understanding your school: Key Stage 2
	Discuss this task with your PCM or mentor. You will write a critical reflection on your visit in your RPR.

	2, 3, 4, 5
	

	18
	Learning and teaching: Post-16.
	Part 1 of this task can be incorporated into your KS5 work – planning a sequence of 2-5 lessons, assessing 3 pupils work, including feedback and photographs/scans.
Collecting information for Part 2 of the task supports your understanding of KS5 and beyond.

	2, 3, 4, 5, 6
	

	19
	Pedagogy beyond the classroom

	Learning outside the classroom is an important aspect of school life. Most student teachers have the opportunity to accompany a school visit. You should find out how visits are organised to prepare you for the time that as a qualified teacher you can organise your own out of classroom learning. Keep your notes in your folder.
	4, 8, Part 2
	




	Enrichment 


	Task
	Notes on this task
	Notes on the enrichment experience
	dates

	Optional
	This enrichment experience is an opportunity for you to use non-contact time to develop an aspect of your teaching. You may do this in a number of ways:
· As an opportunity to follow up an area of interest which you wish to explore, for example, in your SPIRE assignment.
· It may allow you to experience a different setting or subject area, and / or see how other schools operate. 
· It can be an opportunity to extend your subject knowledge.
You would not be expected to be out of school for more than 2 half days during the autumn placement.
	
	





Directed Task Schedule – School Experience Two
	
Core tasks – to be completed during the Induction Phase


	No.
	Task
	Notes on this task
	Links to TS
	Completed () and date

	1
	Understanding your school: Induction 
	Collect key information and file. You will need to refer to this information in other tasks and to guide your day-to-day life in school.
	1, 2, 5, 6, 8 and Part 2 
	

	2
	Child protection and safeguarding.
	You should complete this task in the first or second week of the placement. You are required to read documents and answer questions.
	1, 5, 8 and Part 2
	

	3 
	GDPR task
	To be completed at the beginning of the placement. Collect key information and interview DPO, reflection in RPR.

	2, 6, and part 2
	

	5
	Pupil-class shadowing

	Ideally you will undertake this task towards the end of the second week of induction so that you can pull on the information you collated during induction. Complete observation template.

	1, 3, 4, 5, 6, 7, 8 
	

	7
	Learning and teaching: your subject area
	This focuses on learning in your subject area. Complete observation templates.

	1, 2, 3, 4, 5, 6, 7
	

	8
	Analysing and using data for learning
	It is essential that you are aware of important information about your pupils. In placement 1 you complete the template for at least one class. In your second placement you should complete a template for all the classes you teach. 

	4, 5
	

	13
	Equality and Social Justice: Developing your pedagogy


	This task asks you to reflect on your developing pedagogy. You should write a critical reflection in RPR
	1, 5, 8 and Part 2
	

	16
	Assessment for learning: Questioning
	You should read the assessment policy before the observation. You will focus on questioning and complete a tally. Discuss your observations with your mentor. What questions does this raise about your own practice?

	6, 8
	

	Optional Tasks – choose at least 3 of these to help you understand your school


	No.
	Task
	Notes on this task
	Links to TS
	Completed () and date

	4
	Behaviour for learning: Policy and practice
	You need to read the school behaviour policy before you complete the template. This will help you when you start to teach your classes.
	1, 7, 8 and Part 2
	

	6
	Learning and teaching
	Before you complete the observations read the school policy on learning and teaching. This task links University sessions on learning to classroom practice. Complete observation template outside your subject area with KS3 classes.
	3, 4, 6
	

	9
	Pedagogy beyond the classroom: Form Tutor
	In both placements you should be attached to a tutor/ form group. The pastoral role of the teacher is important, answering the questions focuses your attention onto the responsibilities of the teacher.


	8, Part 2
	

	11
	Understanding your school: Cultural context
	This task which asks you look at the area around your school. You will produce field notes and/ or a critical reflection in RPR.
	1, 5, 8 and Part 2
	

	12
	Equality and Social Justice: Policy and practice

	This task points you to the school policy, you should read and answer questions. This will help you understand the context you work in.
	1, 5, 8 and Part 2
	

	14
	Supporting SEND

	In some schools many classes have pupils with SEND. It is important that you understand the school policies and practices. In this task you are required to collect the information to support your practice.
	1, 5, 7, 8 and Part 2
	

	15
	Working with Teaching Assistants
	It is important to demonstrate that you can build strong professional relationships and deploy support staff. You will interview a TA and reflect on your findings in your RPR.

	8 and Part 2
	

	20
	Learning and teaching: supporting progress
	In your second placement you will focus on pupil progress much earlier in your teaching. Complete observation templates for KS3.

	3, 4
	

	21
	Assessment for learning: Development of questioning
	This task draws you attention to questioning during your second placement. You will write a critical reflection in RPR. You may set SMART targets for yourself.
	6, 8
	

	To be completed during either school experience one or two


	No.
	Task
	Notes on this task
	Links to TS
	Completed () and date

	17
	Understanding your school: Key Stage 2
	Discuss this task with your PCM or mentor. You will write a critical reflection on your visit in your RPR.

	2, 3, 4, 5
	

	18
	Learning and teaching: Post-16.
	Part 1 of this task can be incorporated into your KS5 work – planning a sequence of 2-5 lessons, assessing 3 pupils work, including feedback and photographs/scans.
Collecting information for Part 2 of the task supports your understanding of KS5 and beyond.

	2, 3, 4, 5, 6
	

	19
	Pedagogy beyond the classroom

	Learning outside the classroom is an important aspect of school life. Most student teachers have the opportunity to accompany a school visit. You should find out how visits are organised to prepare you for the time that as a qualified teacher you can organise your own out of classroom learning. Keep your notes in your folder.
	4, 8, Part 2
	



	Enrichment


	Task
	Notes on enrichment
	Notes on the enrichment experience
	dates

	Optional
	This enrichment experience is an opportunity for you to use non-contact time to develop an aspect of your teaching. You may do this in a number of ways:
· As an opportunity to follow up an area of interest which you wish to explore, for example, in your SPIRE assignment.
· It may allow you to experience a different setting or subject area, and / or see how other schools operate. 
· It can be an opportunity to extend your subject knowledge.
You would not be expected to be out of school for more than 4 half days during the spring and summer terms.
	
	



1. Understanding your school
Induction – first and second placement
You need to collect the following key pieces of information about your placement school.  In some schools this information will be provided to you in a handbook or induction pack (hardcopy or electronic).  Place the information in a section in your school experience folder – or a separate folder-hardcopy or electronic.  
	
	Completed and filed

	Statement on school ethos and principles
	

	Key policies affecting your practice (e.g. behaviour, , child protection (keeping children safe in education), equality, learning and teaching, assessment).
You will need to refer to these policies in other directed activites in this booklet
	

	Staffing structure
	

	Staff code of conduct (the school’s professional expectations of staff)
	

	School calendar (including key dates like inset, parents’ evening etc)
	

	Information about the pupil population (e.g. nature of intake, data on numbers of Pupil Premium/Free School Meals, numbers of EHC etc.)
	

	Pupil attainment (across the school and in your department)
	

	Ofsted inspection outcomes and school improvement priorities
	

	Whole school resources (e.g. ICT, library service)
	

	Department policies and resources
	

	Fire safety information
	

	Learning data about the classes you will teach (class lists with SEND, EAL, FSM, Reading ages, ethnicity, IEPs, EHCs etc.)
	





2. Child protection and safeguarding (Keeping Children Safe in Education).
Induction - First and Second Placement

It is essential that you familiarise yourself with the guidelines available on-line and answer the following questions in relation to your school placements.  This task will be best completed or supplemented following a school professional studies session on this topic.

	
Official government policy and advice:
http://www.legislation.gov.uk/ukpga/2010/15/pdfs/ukpga_20100015_en.pdf

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/419595/Working_Together_to_Safeguard_Children.pdf




(1) Who is responsible for child protection in your school and what information do they hold about children?



(2) What procedures are in place for teachers to be informed about children “at risk” of harm?



(3) What are the procedures for raising concerns about children you think may be at risk?



(4) What guidance does the school provide to help staff identify children who are at risk of harm or may be victims of abuse or neglect?



(5) Read p. 12 of Keeping Children Safe in Education document which identifies 18 specific safeguarding issues.  In the professional studies session in school you will cover some of these specific safeguarding issues at University and in school in more detail.  You must ensure that you keep the information from these sessions in your file as evidence for the Teachers’ Standards and as a reference source for you.


3. GDPR Task

Induction - First and Second Placement
1. Before you start school Placement 
Before you start your school placement ensure that you are clear about your responsibility for keeping data safe. If you have limited knowledge of this please refer to: https://www.tes.com/news/gdpr-schools-how-will-new-data-regulations-affect-my-school


As a minimum ensure that you are aware of: 
· What constitutes personal data? 
· What is Special Category data? 
· Who is a Data Controller?
· Who is a Data Processor? 
· What is a data breach?  

Identify 3-5 key points that might arise from this when you are on school experience. You can work with colleagues from your cohort on this task if you wish to. Note your findings in your Teaching Practice Folder. 


2. During School Placement: Induction 
Part 1: Interview with the Data Protection Officer and Mentor 

Review the data protection policy of your school.  The best person to answer your questions will be the Data Protection Officer but you will need also to speak to your Mentor. 
· Review the different types of data you will have access to during your school experience? Would any of this data that would fall in the Special Information category? 
· Is there any data you should avoid? 
· Discuss with the PCM/ Mentor how you process this data to ensure you stay within the School’s Data protection policy. Questions to ask might include: 
· Can I take data offsite? 
· Can I use a USB stick to hold personal data? 
· What is the data I need to present in my School Experience folder/ PDP? 
· What do I need to do to dispose of the data at the end of my school experience? 
Part 2: Consider the implications for your own practice of this information.
Write a brief summary of the implications of this in your Reflective Practice Record. Be prepared to discuss this with your tutor. This record can be bullet pointed/ spider diagram etc. 
If any issues arise from this conversation please liaise with your subject/ university tutor as soon as possible.

3. At the end of the placement 
Ensure that all data is disposed of according to the notes listed above. The School data you will be required to bring back to Goldsmiths, and how you keep this data safe if you are able to bring it offsite, must adhere to the School Policy for data protection. 



4. Behaviour for Learning:  Policy and Practice
Induction - First and Second Placement
Through this task you will demonstrate your knowledge and understanding of your school’s policy and practice regarding behaviour for learning.  The policy will become your framework for managing the behaviour of your pupils, but implementing the policy requires a blend of short and medium term approaches-strategies that you will develop during your PGCE.  
Complete the following observations focused on behaviour for learning referring to the school behaviour policy.  This task should be done with a KS3 class until you are clear on how the policy is implemented. If possible try to observe outside your subject area too.

Date:			Subject:				Class:
	Start
How does the class arrive?  How does this teacher settle them?  Are there any routines in evidence?
How is the school behaviour policy used?

	

	During the lesson
How does the teacher use their voice to manage the class?  How effectively does the teacher use their physical presence and the classroom environment to manage behaviour for learning?  How are transitions between learning activities managed? 
	

	Addressing disruptions
Do pupils behave in ways that require the teacher to intervene to manage behaviour?  What happens before this behaviour start?  What does the teacher do?  How do pupils respond? How is the school behaviour policy implemented?

	

	End of lesson
How does the teacher signal the end of the lesson?  How do pupils respond?  Does the lesson end on time?  How is the learning managed?


	

	Overall
What was the balance between praise and negative comments?  How much time did pupils spend on / off task?  What was the behaviour?  How does the teacher’s planning support and enable behaviour for learning?


	





5. Pupil-class shadowing
Induction – first and second placement

You will shadow a pupil and-or class for a whole morning and/or afternoon, ideally in week 2 of induction. You should discuss this with your mentor and/or the PCM to ensure this has been arranged.  You can use the questioning and behaviour for learning proformas or the proforma below for each lesson.

	Shadowing

	Strategy 
	Comments

	Start of lesson
How does the teacher get the class in and settled?
Does the routine include a recap, setting aims / expectations?
Does the teacher relate the lesson to prior learning?
Are the pupils interested?
	

	Learning intentions and assessment
How are learning intentions shared?
How is success in learning/tasks outlined?  What assessment mechanisms are used?
	

	Teacher activity

	Pupil activity
	Time



	Middle
How does the teacher maintain pace?  Are there varied tasks?  Does the lesson involve pupils?
How is learning for language used?
	

	Behaviour for learning
How does the teacher praise and encourage pupils?
How is the environment used to support learning?
	

	Differentiation
How is learning differentiated to enable all students to learn?
Task, outcome, resources, support, language, group work, pairs etc.
	

	Homework
What homework is set?  How does it relate to the class work?  How are expectations communicated?
	

	End of Lesson
Plenary and exit routine
What progress has been made in knowledge, understanding and skills?
	



6. Learning and teaching
Induction - First and Second Placement
Look at the school’s learning and teaching policy before you undertake these observations.
This should be completed with KS3 classes outside your subject area.
Date:
Class:

	What are the pupils’ learning?
(refer back to your university sessions on learning)
How does the teacher do this?
· Sharing the learning intentions-objectives for the lesson
· Sharing why the pupils are learning this – rationale?



	

	How are the pupils’ learning? (you may wish to discuss this area with the class teacher)
· How is the lesson structured to enable learning?
· How is the transition-link between learning phases-activities enabled?
· How is language for learning used?




	

	How do you know the pupils’ are learning?
What forms of assessment for learning (formative) does the teacher employ and how is this managed?
· Questioning-refer to questioning task
· Feedback, both oral and written
· Peer and self-assessment




	





7. Learning and teaching:  Your subject area
Induction - First and second placement

Complete observations in your subject area, preferably with different teachers using the template below

Date:				Class:
	Strategy 
	Comments

	Start of lesson
How does the teacher get the class in and settled?
Does the routine include a recap, setting aims / expectations?
Does the teacher relate the lesson to prior learning?
Are the pupils interested?
	

	Learning intentions and assessment
How are learning intentions shared?
How is success in learning/tasks outlined?  What assessment mechanisms are used?
	

	Teacher activity

	Pupil activity
	Time



	Middle
How does the teacher maintain pace?  Are there varied tasks?  Does the lesson involve pupils?
How is learning for language used?
	

	Behaviour for learning
How does the teacher praise and encourage pupils?
How is the environment used to support learning?
	

	Differentiation
How is learning differentiated to enable all students to learn?
Task, outcome, resources, support, language, group work, pairs etc.
	

	Homework
What homework is set?  How does it relate to the class work?  How are expectations communicated?

	

	End of Lesson
Plenary and exit routine
What progress has been made in knowledge, understanding and skills?
	




8. 
Analysing and using data for learning
Induction - First and second placement

For your first placement complete this analysis task for at least one of the KS3 classes you will be teaching.  For the second placement complete for every class you will be teaching.
Look for patterns such as numbers with reading ages significantly above or below chronological age, differences between boys and girls.  Once you’ve done this, discuss your analysis with your mentor, identifying your conclusions about the class’s needs and how you will use this knowledge and understanding in your planning.

Class:
	Date
	Analysis of data

	The proportion of boys and girls


	

	Their reading ages


	

	Their Year 6 SATs data


	

	Their latest attainment data in your subject area


	

	The proportions who have a special need and an EHC plan


	

	The languages spoken at home, with an indication of the proportion of each and the numbers who are beginners in English (e.g. stage 1/2)


	

	The proportion of pupils entitled to fee schools meals/Pupil Premium funding


	

	The proportion who are Gypsy Roma, Traveller, asylum seekers or refugees


	




9. 
Pedagogy beyond the classroom:  Form tutoring

You should be placed with a tutor group for the duration of your training.  You should complete this task to show that you have considered some of the pastoral dimensions of the role of the form tutor.  If your school uses a slightly different approach (e.g. house system), please indicate it:

1.  How are form groups arranged and managed in the school where you are placed?






2. What is the role of the form tutor?






3. How does the form tutor track pupil progress?







4.  How does the form tutor monitor individual’s (i) academic progress; (ii) behaviour; (iii) broader achievements?


 



5. How is the relationship of form tutor and pupil different to when you are the teacher of your subject?


10. 
Pupil Study
Completed during first placement

The aim of this directed task is to develop your understanding of how the needs of pupils can be met (TS5).
Please note, during this directed task you may collect information that is considered sensitive, this should be stored carefully to ensure confidentiality.  Any pupils you refer to should be anonymised, you should not use their names.

Identify a KS3 class on your AP1 timetable
Early in AP1 you should identify a KS3 class that you are timetabled to teach regularly (i.e. at least once a week).

Find out about the pupils in this class
You should find out about the pupils in this class, what are their interests, what they enjoy/like/find difficult about your subject?  Your subject tutor will provide guidance during subject sessions on how you might elicit this information.
Keep a record of how you collected the information and summarise what you found out.  (100 words)

Identify one pupil you will focus on
From the information you have gathered you will identify a pupil for this study.  Discuss your choice with your mentor and/or the class teacher.  You will need to make this choice carefully, for example, will the pupil be in the class for most lessons?  It is important that you anonymise your work so that the pupil could not be identified, for example, use a pseudonym for the pupil.

Write a rationale to show why you chose this pupil (100-200 words)
In a subject session at University in the autumn term you will discuss why you chose the pupil, what you hope to learn from this pupil study and how your practice might develop as a result of this.  Your rationale may include;
· Identified needs of the pupil and any barriers or factors that inhibit the pupils learning or ability to make progress in your subject area;

· Any approaches/strategies used by staff to enable the pupil to be taught effectively in your subject as well as in other subject areas;

· An outline of approaches/strategies you will use to support the pupil in your subject area if these are different to the above;


Keep a portfolio of evidence
You will gather data during AP1 which will demonstrate how you have supported the pupil’s progress during AP1

The portfolio of evidence may include:

· Copies of samples of pupil’s work
· ENCP if appropriate
· Lesson plans indicating how you have differentiated work for this class (not just the identified pupil)
· Evaluation of lesson plans with reference to any differentiated work undertaken
· Feedback of lessons by staff who have observed your teaching
· Records of any discussions you may have with the pupil
· Feedback from other professionals including support staff
Reflection (approx. 250 words)
You should produce a report on what you have learnt from this pupil study and how this might impact your future practice.  You may want to make reference to:

· How your initial ideas about the pupil developed or changed as the study progressed
· Your understanding of factors that can inhibit pupils’ ability to learn and how you overcame these 
· Your evaluation of teaching approaches and strategies you have used to engage and support the identified pupil and other pupils in the class
· How your engagement in this Pupil Study might impact your future practice 

Presentation
At University in January you will present your findings to the students in your subject area.  You will bring your reflection and portfolio to a subject session.  Your work will be peer reviewed.

A brief conclusion (100 words)
In your conclusion you should write briefly about any implications arising from your group discussion and feedback on your planning and teaching in your second placement so that you are able to plan to effectively meet the needs of all pupils in your classes.  
You should include your report and portfolio as evidence for TS5 and any other Teachers’ Standard you feel is appropriate.



11. Understanding your school:  Culture Context

Either: 

Reflect upon what you know about the local area that the school is located within. Consider your route to school and what it tells you about the local community. Speak to pupils about where they spend their time outside school and consider the impact of this information on overall policy and the practice of the school. 

Or:
Spend an afternoon in which you are not teaching in the local area in which the school is situated, so that you might be able to:

I. Have a better understanding of the context in which the school is located, including some of the issues that might confront your students
II. Be able to capitalise on the local community in your own teaching

You should aim to:

· Gain an understanding of some of the key issues in the local community as               (i) students (ii) staff and (iii) you perceive them.
· Identify resources available at your disposal in the local community
· Identify organisations which you could make use of in your teaching
· Identify opportunities which exist in the local community (e.g. specific projects that might be able to support your teaching)

Some suggestions are:
· Having a good walk around the local community in which the school is based, trying to consider the area form a child’s perspective
· Identifying possible educational sites nearby such as libraries, monuments, museums etc. that you might use
· Identifying relevant opportunities and challenges for local residents and considering how these might impact on pupils
· Speak to your pupils and staff members regarding the cultural context of the school.

Collect information to demonstrate you have done this and file your summary in your school experience folder. The information could be in the form of notes or photographs you have taken of your field work. You may find it helpful to reflect on your field work in your reflective practice record.


12. Equality and Social Justice:  Policy and practice

Under the 2010 Equality Act, all schools are required to have a policy outlining how they meet their statutory obligations covered by the Act.  The Act puts a responsibility at both an institutional and an individual level for promoting equality and tackling inequality in the protected characteristics features in the Act.  You should read guidance available on the act (see
http://www.legislation.gov.uk/ukpga/2010/15/pdfs/ukpga_20100015_en.pdf).
it is important that you read your school’s policy (often available on their website) and take note of the following:

	Policy-What do you consider to be the three most important points in the school’s policy?  For each one, say why you consider it to be important?

What might you expect to see in a school that would indicate that this policy was being put into practice, for pupils and teachers alike?


	In practice-classroom

In practice-wider school context.





13. Equality and Social Justice:  Developing your pedagogy

“If the structure does not permit dialogue the structure must be changed” (Paulo Freire, 1971).  The Brazilian educationalist Paolo Freire advocated equality and diversity through critical learning.  A central tenet of this ‘critical pedagogy’ focuses on the promotion of dialogue between learner and teacher.  This dialogue is intended to disable existing hegemonic relationships between teacher and pupil – recognising the relationship between pupil and teacher as fundamentally interdependent.  This task supports you in developing this concept in your pedagogy.  These are some of the agendas often referred to in school policy statements in relation to the Equality and Diversity agenda:  SEND, gender, ethnicity, sexuality, class.  In your reflective practice record critically reflect on your school’s policies investigating the issues related to equality and diversity in your schools and in education in general.  Use the following questions to structure your analysis:

1. How does your school’s policies reflect the issues noted above?
2. How might Part 2 of the Teachers’ Standards
(https://www.education.gov.uk/publications/eOrderingDownload/teachers%20standards.pdf) effect or inform your approach to these issues in the context of your school?  How might the Public Duty of the Equality Act 2010 effect or inform your approach to these issues?  Have a look at http://www.homeoffice.gov.uk/equalities/equality-act/equality-duty/ to help your thinking on this.
How is ‘pupil voice’ heard or represented the school policy, classroom, school development, curriculum?



14. Supporting SEND 

You should arrange to meet with the SENCO or a member of the SEND staff. Before you arrange the meeting look at the school’s SEND or inclusion policy and use the link below (chapter 6) to read about special educational provision in schools:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
In your meeting with the SENCO or SEND staff and-or a professional studies session you should collate the following:

	The types of support provided to pupils with Special Educational Needs.

	How to locate and use school-based plans (these may be called EHCs or  IEPs) and other documents that help teachers, teaching assistants and parents to understand how to support pupils and identify the progress they are making.  What are the SEN support plans called?  (this may vary from school to school).

	The services provided by the SEN department to support your teaching, including how best to work with teaching assistants that may support your teaching.

	Additional support units that might exist in your school, for instance hearing and/or visual impairment, autism and so on and how to support children with these specific needs.

	Any additional support or guidance




15. Working with teaching assistants (TAs) 

Conduct a short interview with a TA and reflect on your findings in your RPR.
Date:
Teaching Assistant:

	How the TA perceives their role


	How the TA believes teachers can most effectively work with TAs to support the learning of individuals and groups of pupils, including the importance of co-planning learning and support.


	Some do’s and don’ts around planning to support pupils with SEND and/or EAL needs.






16. Assessment for Learning:  Questioning
You should read the school’s assessment policy before undertaking any observation focusing on assessment.
Questioning is one of the most useful forms of teacher intervention and assessment, helping to identify pupils’ existing ideas, map out possibilities for investigations, identify individual learning needs and offer additional challenges.  Effective questioning uses different types of questions to encourage pupils to talk about the articulate ideas, concepts and practices.  In this lesson observation with KS3 class – complete at least one observation in your subject area and at least on in a different subject area, tally the number of times the teacher uses these Socratic types of questions (see Paul and Elder, 2006).  Discuss your findings with your mentor, explaining how it might impact on your planning and assessment for your first placement.

	Date:                         Class:
	Tally of times teacher used type of questioning


	Questions of clarification
What do you mean by that? Can you give me an example?


	

	Questions that probe purpose
What is the purpose of…?
What was your purpose when you said?

	

	Questions that probe assumptions
What is being assumed?  Why would somebody say that?


	

	Questions that probe reason and evidence 
What are your reasons for saying that?  What criteria do you base that argument on?


	

	Questions that probe implications and consequences
What might be the consequences of behaving like that?
Do you think you might be jumping to conclusions?

	

	Questions about viewpoints or perspectives
What would be another way of saying that?  How do Hannah’s ideas differ from John’s?

	

	Questions about the question
How is that question going to help us?  Can you think of any other questions that might be useful?

	

	Questions that probe concepts
What is the main idea we are dealing with?

	

	Questions that probe inferences and interpretations
Which conclusions are we coming to about?  On what information are we basing this conclusion?
	



17. Understanding your school:  Key Stage 2

You need to spend the equivalent of 2 days in a primary school.  These could be two consecutive days, or one day in each of your placements or half days etc.  This task will enable you to explore KS2 pedagogies and the development of learning and expectations from KS3 and KS3.  This knowledge and understanding will strengthen the development of your pedagogy for KS3.

1. 	Discuss with your mentor and/or PCM regarding arrangements.  Preferably this should be a feeder school for your school.  If this is not possible you can arrange a visit to a primary school in your neighbourhood or through personal contacts.
2.  	In preparation for the visit look at the primary National Curriculum for your subject area (Drama and Media with English students should look at English in the primary curriculum).
3.  	Copy a few samples of Year 7 work to take with you to discuss with teachers and compare to year 6 work.
4. 	Record your reflections and observations and ensure you observe teacher and pupils’ interactions.  If possible include observation of your subject specialism and KS1 class.  During your visit focus on the key areas listed below.
5.  	You should record critical reflections on your visit using the above notes and observations in your reflective practice record. 

Teacher:
How much does the teacher talk; how long is pupil collaboration time; use of resources; time spent on tasks and individual activities within the lesson
Structure of the day?  Include break and lunch time in your response
Organise transition points during the day?
Organise or work with other staff (like classroom assistants)?
Maintain control with individuals and the whole class?  Include verbal and non-verbal prompts and behaviour management strategies
Discuss with the teacher how they build up to teaching a topic, how does this compare to KS3?

Pupils’ learning:
How are tasks/activities introduced and set up?
What teaching strategies are employed (e.g. interactive whole-class teaching, group work, pupil talk and problem solving, dialogue with individual pupils)?
How are individual needs met?
How are pupils organised for working in groups, pairs and individually?
How much autonomy and choice do they have about how they work and with whom?
How much direction are they given and how do they respond to this?
What different types of activity are they engaged in during the lesson?  Are they interested?
Ask to see a series of daily lesson plans (e.g. this week’s literacy or the current unit of science) to look at progression, differentiation, use of adults in the classroom etc.
Ask to see an example of a scheme of work (SoW) for KS2 – these are likely to be carried in format and will encompass units of work covering specific years, terms or half terms.  The SoW will have been developed by curriculum teams or individual teachers, and the planning may consist of both topic-based and subject specific elements.  Is the focus for Year 5 and Year 6 different?  (why might this be?)
What different kinds of teaching approaches and learning experiences are built in to the schemes of learning?

The School ethos and environment:
At key transition / pressure points (e.g. break times, diner hall, assembly, changing rooms).  How are pupils managed and what are the behaviour expectations?  How is this different to secondary school?
During break time shadow the pupils and think about how pupils are managed and behave.  How is this different to secondary school?
The building – décor, age, layout, facilities (parents’ room, kitchen etc.) classroom layout, positioning of resources.  How does the place ‘feel’? – friendly, welcoming, busy, lots of movement?; 
Staffroom ‘feel’ – chatty, formal, talk, tidy, display, resources
Relationships – staff to staff, staff with children, children with each other, parents with teachers and other staff

Pupils’ experience during a school day
Shadow one year 5 or 6 pupil for a least one day.
Before shadowing the pupil, engage with any data available to you (this might include KS1 attainment data, working at / predicted KS2 SATs outcomes, SEN data, EAL data and so on) this will provide you with a statistical baseline of understanding that will allow you to critically analyse the data and compare this against your observations and the teacher and any TAs perceptions of the child
What is the impact of opportunities to work collaboratively?
Which strategies does the teacher use with the pupils that work most effectively?
How is the pupil supported or challenged?

Remember:
Write a critical reflection on your visit using the above notes and observation in your reflective practice record.


18. Learning and teaching:  Post 16

You should complete Part 1 and Part 2 during ONE of your placements

Part 1:  planning, teaching and assessing:  (subject specific)

The purpose of this part of the directed activity is to develop and understanding of pedagogy and assessment at KS5. 

1. Plan in detail, using the usual scheme of learning and lesson planning proforma, a lesson sequence for post-16, for example two to five lessons.  The sequence can be co-planned with your mentor or the class teacher.
2. File your Scheme of Learning, lesson plans and evaluations (notes on students and individual support/targets given) as evidence for Standards 4, 5 and 6 along with the materials/resources that you develop for use in the lessons in your SE file.
3. You will also need to assess the work of a minimum of three pupils.  Copies / photographs of the pupils’ work and your feedback need to also be included in your SE file.

Part 2: (not subject specific)

The purpose of this part of the task is to develop your understanding of KS5 and beyond.  The following points are suggestions of the type of information you might find out.

1. If your school has a 6th form, find out the range of courses that are available to pupils (e.g. A-levels, IB etc).
2. What GCSE grades do pupils have to achieve to be able to take the different courses and different subjects?
3. Where do most pupils in your school go for their KS5 experience?  (i.e. do most pupils go onto the school’s 6th form or do a substantial number move?)
4. What Post-16 opportunities are available for pupils in the local authority (e.g. are there large post-16 colleges or local schools with large 6th forms, are there UTCs etc).
5. What careers advice is available for pupils KS5?
6. Find out about the destinations of pupils beyond KS5 – University?  Apprenticeships? etc.



19. Pedagogy beyond the classroom

Pupils can derive a great deal of educational benefit from taking part in visits with their school.  In particular, they have the opportunity to be exposed to experiences not available in the classroom.  Visits help to develop pupils’ investigative skills and can extend and enhance the pupils’ experience of the curriculum.

Going on a school visit will enable you to appreciate both the social and educational value of curriculum extension activities.  During your school placements you may have an opportunity to take part in a school visit.  If you are unable to take part in a visit there is documentation in the school which can help you with this tasks.  Your mentor can suggest where in school you can access the information you may require.

1. Plan for a real or imaginary school visit.
2. You need to prepare a brief summary of the visit (approx. 500 words) to give to your school management to gain permission for the trip.
In the summary you should take account of:
· The educational value and the link with learning in your subject area
· The practical considerations
· The legal framework 3.
3. You need to consider the suitability of the place to visit and how it will extend and consolidate learning in your subject.  You will also need to include details of the year group, size of party and appropriate supervision.

The documents you could include to support your summary are:
· The school trip excursion policy (if available), including the parental consent letter, risk assessment documents and contingency plans.  If a written policy is unavailable discuss the schools procedures with the School Mentor.  (cf. NEU guidelines)
· The legal framework in which you will organise the trip (you may find the Bristol Guide useful here).
· Travel arrangements and costing.
· Indicate what information you will leave at school e.g. itinerary
*In many instances students are able to take part in a school visit. If that is the case you should produce a short reflection on the experience, focusing on points 1, 2 and 3 above.
Possible sources of support:  
http://www.bristol.ac.uk/education/expertiseandresources/bristolguide/
https://www.education.gov.uk/publications/standard/publicationdetail/page1/HSPV2



20. Learning and teaching:  Supporting pupil progress

You should complete this with KS3 with a range of classes.

Date:				Class:

	What are the learning intentions-objectives for this lesson?
How were these explained to pupils?


	

	How are pupils expected to meet the learning intentions-objectives?



	

	What is the connection between one of the key learning activities and the overall learning intentions and success criteria?


	

	How well do the pupils engage with the learning activity?  Which learning intentions can you see evident in their work-behaviours-responses?
How is language used to enable-support progress?


	

	In your conversation with pupils about their learning, how well can they explain their new knowledge/skills in relation to the learning intentions?  Can they identify their next steps?  Do they use key terms?


	

	What do you consider to be their next steps in relation to:

The learning intentions and this topic area?  How could you use this information in future planning to support the progress and learning of the pupils?

	





21. Assessment for Learning:  Development of questioning

When you completed task 16 you observed lessons and tallied the number of times the teacher used Socratic types of questioning etc.  In this task you will develop your questioning using this approach to enable formative assessment (assessment for learning).  To help you develop your questioning a list of the main types of questions that may be used are given:

Open questions – allow a pupil to answer freely, encouraging natural conversation, e.g. 
How do you think that happened….?
What do you think might happen……why?

Closed question – usually have a straight one or two-word answer, e.g.:
What material have you chosen?
Did you that…..?

Probing questions – focus on a particular point to get more detailed information, e.g.
Can you give an example of……?
Could you explain how that happens?

Reflective questions – pick up on the ideas/vocabulary used in discussion, e.g.
What do you understand by…?
Are you sure of that?

Hypothetical questions – pose a situation for the pupil to think about, e.g.
But what if this happened?

Using the proforma from task 16, used in AP1, focus on ‘questioning styles’ for a morning or afternoon. Critically reflect in your RPR on the types of questions most commonly used in the classroom and how effective you think they are in supporting learning and progress. You may wish to set some targets for yourself to address in your planning and to support your developing pedagogy. 



Enrichment 
At the end of AP3 you will have the opportunity of an enrichment week experience. However, during your school placements you may wish to enrich your subject knowledge in a particular area, visit a different educational setting or explore a topic for your SPIRE assignment. You can do this during the non-contact times on your timetable, either a morning or afternoon session. 
This enrichment is optional and you will use the non-contact time in agreement with your school mentor and/or PCM. It is important that if you have planned an enrichment experience your school mentor is aware, with sufficient notice, you will not be in school for that morning or afternoon. You should not undertake enrichment at a time that has been set aside for you to meet with your mentor or when are expected to attend school-based professional studies.
In the autumn term you should have no more than 2 half days of enrichment. In the spring and summer terms you should have no more than 4 half days of enrichment.








[bookmark: _Toc519692696]Assessment of Needs and Target Setting

You and your school mentor should discuss and review your induction into your school.    For each of the assessment criteria please choose a box to tick.

Name of student:                                                      Name of Mentor:

Placement:                                                                 Name of Tutor:

	Assessment criteria
	Exemplary
evidence
	Good
evidence
	Limited
evidence

	Professional conduct: Attendance and punctuality / Professional presentation and conduct
	
	
	

	Empathy and effective communication with children: To what extent do I empathise with children? How well do I communicate and interact with them?
	
	
	

	Interpersonal skills with staff and team-working: How well do I interact with staff? Am I a team-player?
	
	
	

	Personal organisation and initiative: How well organized am I? Have I found out the necessary information and completed tasks?
	
	
	

	Capacity to reflect on and analyse experiences: Have I thought about what I have learnt and how well have I reflected on this? How have I presented my thinking to others?
	
	
	

	Inclusion: Am I aware of the background of the pupils in the school? Can I identify how this can relate to classroom practice?
	
	
	

	Completion of induction tasks: How well have I completed these so far?
	
	
	



Please set 2 targets related to the table above for the placement and upload the form to learn.gold as directed.

	Target 1
	

	
Target 2
	




Student:	Date:

School mentor:
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